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Executive summary 

Context: Each year, a review of the quality, good practice and themes arising from Annual Programme 
Evaluation (APE) is conducted and a report made to Senate.  

In response to sector developments regarding the Subject-Level Teaching Excellence Framework (TEF) 
awards a new report structure has been developed in order to mirror the revised sections of the UG APE 
form which embed and map the Subject-Level TEF criteria across the University KPIs. 

This report provides a summary of UG APE activity reflecting on the academic year 2018/19, was 
reviewed at Educational Quality Committee (EQC) in January 2020 and is recommended to Senate for 
approval.  

It includes a commentary on the information currently captured within the UG APE forms, an overview of 
the quality of completed APEs, themes arising including areas of good practice and areas for 
development.  

Action(s) required from 
the Committee: A. Approve the 2018/19 UG APE Summary Report

The table below outlines which committees/groups have already seen the report and the resulting outcome/action 
from discussions. 
 

Committee date Committee title Outcome/action Action date Paper version 
number 

30th January 
2020 

EQC Recommended to Senate for 
approval  

- 1 
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Annual Programme Evaluation Undergraduate Programmes 2018/19              
Summary Report 
1. Introduction 
Annual Programme Evaluation (APE) is one of City’s primary evaluation methods for assuring the 
quality and continual enhancement of programmes. The APEs play an increasingly important role in 
assessing progress against strategic priorities and gauging support requirements. This reporting forms 
part of our annual assurance process, supports the dissemination of good practice and enables 
oversight of the way in which strategic priorities are being implemented at programme level. 

In response to sector developments regarding the Subject-Level Teaching Excellence Framework 
(TEF) awards a revised UG APE form has been developed, through the work of a focus group, in order 
to embed and map the Subject-Level TEF criteria (Appendix 2) across the University KPIs in order to 
capture key areas of strength that can be used to support the drafting of the Subject-Level submissions. 

 
2. Reporting Methodology 

 
i. Qualitative Information: The qualitative information used for analysis and the examples 

outlined within this report have been collated using extracts from the completed UG 2018/19 
APEs.  

 
Following discussions at EQC in June 2019 it was agreed that due to the work ADEs and programme 
teams would need to undertake regarding the Subject-Level TEF submissions, the ‘Good Practice’ 
templates introduced in the 2017/18 APEs would be removed in order to avoid the duplication of work.  
 
Therefore, examples of good practice and areas for improvement outlined within this report were 
extracted from the APEs as part of the review of the quality APEs. The APE lead within the Quality and 
Academic Development Team selected these extracts to provide a holistic overview of some of the key 
items identified within the evaluations.   
 

ii. Quantitative Data: Following discussions at EQC in June 2019, it was agreed that the 
quantitative data from the APEs would not be featured within this report. This decision is due 
to the additional focus on the TEF criteria and metrics as well as the fact that the data would 
need to be collated separately to the APEs in order to represent School level rather than 
programme level data.  

3. APE 2017/18 Quality Overview 
 

The quality (i.e. completeness / comprehensiveness) of all completed APEs is analysed by Student and 
Academic Services to provide assurance of the implementation of the APE policy through an 
institutional level review. All 2018/19 UG APEs were received by the published deadline and the overall 
quality of APEs was high. The majority of UG APEs have provided an effective and robust overview of 
the health of programmes, including good practice items and comprehensive action plans mapped 
against both the University KPIs and the TEF Criteria. 
 
Following discussions with ADEs and the TEF leads at the TEF Steering Group, it has been recognised 
that overall the evidencing of the good practice identified within the APEs needs strengthening. 
Additional guidance is currently being developed for 2019/20 to support programme teams to more 
easily categorise and provide evidence for their good practice statements.  

 
The introduction of School-managed critical reader (peer review) activity and the revised submission 
deadline implemented since 2018 continues to have a very positive impact on the overall quality of 
the information and detail being provided. 
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4. Strengths, Good Practice and Areas for Improvement Across Schools 

 
Areas of strength, good practice and improvement relating to Student Experience, Progression & 
Employability and the 3 key TEF Criteria; Teaching Quality, Learning Resources and Student Outcomes 
have been collated from the UG APEs.  

 
A summary of strengths, good practice and areas of development for each of the educational KPIs/TEF 
Criteria is provided below along with a brief overview of the information programmes are asked to 
provide in the relevant sections of the current APE form. 

 
Further information on Good Practice noted in APEs and the Good Practice templates relating each of the 
KPIs can be found in Appendix 1 of this report. 

 

4i. KPI Student Employability & TEF Criteria Student Outcomes  
 

The revised APE form now provides a section dedicated to capturing key areas of strength and improvement 
which are aligned to the ‘Student Employability’ KPI and mapped out for each TEF sub-criteria within ‘Student 
Outcomes’. This section requires 5+ areas of strength to be identified with evidence and 5+ areas for 
improvement with clear actions, ownership and deadlines.  

 
i. Strengths and good practice 

 

The following strengths have been identified: 
 

• The provision of employability workshops, placements and networking opportunities provided 
across all Schools 

• The introduction of specific employability and placement modules to nurture personal and 
professional transferrable skills 

Specific good practice items relating to employability identified within APEs included: 
 

• Volunteering and pro bono opportunities  (LAW) 
• Second Year placements and summer internships  (CASS) 
• Speed networking with senior industry representatives  (SMCSE) 
• Psychology Research Excellence Programme  (SASS) 
• Roberta Williams Centre placements and research projects  (SHS) 

ii. Areas for Improvement 

• Progression rates  (LAW) 
• Embedding of the coaching and mentoring module  (CASS) 
• Annual industrial placement opportunities  (SMCSE) 
• Assessment redesign to improve level of transferable skills  (SASS) 
• Engagement with further study opportunities  (SHS) 

4ii. KPI Student Progression & TEF Criteria Learning Resources  
 

The revised APE form now provides a section dedicated to capturing key areas of strength and 
improvement which are aligned to the ‘Student Progression’ KPI and mapped out for each TEF sub-criteria 
within ‘Learning Resources’. This section requires 5+ areas of strength to be identified with evidence and 
5+ areas for improvement with clear actions, ownership and deadlines. Student progression data focusing 
on the number of student progression from Stage 1 to Stage 2, and Stage 2 to Stage 3 is currently 
requested within the ‘Management Information’ section of the UG APE form. 
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i. Strengths and good practice 

 

General good practice identified across APEs includes the overall quality of feedback both verbal and written 
provided for assessments and as well as improved personalised support for individual students across all 
Schools. 

 
Specific good practice items relating to student progression identified within APEs included: 

 
• Mock exam assignments and writing skills  (LAW) 
• Student support for personal tutoring and other tutorial settings (CASS) 
• Individualised projects to encourage personalised learning  (SMCSE) 
• Diversity and inclusion staff training and learning opportunities  (SASS) 
• Higher academic writing and literacy skills workshops  (SHS) 

ii. Areas for Improvement 

• Study and career work life balance support for students    (LAW) 
• Online personalised learning resources  (CASS) 
• Appropriate assessment opportunities    (SMCSE) 
• Personalised and reflective learning opportunities    (SASS) 
• Fuller engagement with specialist resources and equipment    (SHS) 

 

4iii. KPI Student Experience, Satisfaction and Feedback & TEF Criteria Teaching Quality  
 
The revised APE form now provides a section dedicated to capturing key areas of strength and improvement 
which are aligned to the ‘Student Experience’ KPI and mapped out for each TEF sub-criteria within ‘Teaching 
Quality’. This section requires 5+ areas of strength to be identified with evidence and 5+ areas for 
improvement with clear actions, ownership and deadlines. Analysis of student feedback provided within NSS 
comments and at SSLC meetings is also explicitly requested.  
 

i. Strengths and good practice 
 

Student feedback reflected on within APEs has indicated: 
• high levels of satisfaction with the support provided to students by knowledgeable, passionate 

and supportive academic and professional staff across all Schools  
• praise for the improved quality, reliability and accessibility of most of City’ online resources at 

both School and institutional level 
 

Specific good practice items include: 
 

• Redevelopment of LLB Welcome Week and Induction  (LAW) 
• Innovative module development for abstract thinking skills  (CASS) 
• Independent assessment opportunities  (SMCSE) 
• Personalised curriculum design  (SASS) 
• Face to face feedback surgeries  (SHS) 

ii. Areas for Improvement 

• Communication of actions taken from student feedback    (LAW) 
• Student partnerships and communication platforms  (CASS) 
• Additional support outside of scheduled lectures and tutorials    (SMCSE) 
• Higher Academic writing and literacy skills for transition    (SASS) 
• Engagement with wider student learning opportunities    (SHS) 



Page 5 of 9  

 
5. Action planning within the APEs 

 
The stand-alone ‘Action Plan’ section within the UG APE forms has been revised and replaces by 3 smaller 
action planning sections embedded within each of the three key KPI / TEF Criteria sections. This was an 
agreed change recommended by the focus group that allows programme teams to engage with the criteria 
more fully and avoids the duplication of work. Each action plan table is designed to provide a template for 
recording and monitoring updates of any incomplete actions from the preceding year’s action plan and 
outline all new actions arising from the evaluation process.  

 
These action plans are intended to be ‘live’ documents which should be updated and added to throughout 
the year. They should be presented at SSLC and Programme Committee meetings to ensure that all key 
issues identified are followed-up and the feedback loop is being closed off appropriately. Discussions on 
progress with all actions within APEs should form a standing item at each Programme Committee and 
discussions on progress with actions addressing student feedback should form a standing item at each 
SSLC. 

 
Areas for improvement across Schools arising from programme action plans have been reflected within 
Section 4 of this report. 

The overall quality of action plans submitted with the 2018/19 APEs is considered to be good although 
some programmes provided more robust actions than others. On average each programme submitted 
between 5-10 actions across the sections. 

 
6. Management Information 

The majority of data requested within the current UG APE form are asked for within the revised ‘Reflection 
on Programme Management Information’ section.  

This section has been moved from being an Appendix to the APE to being part of the main body of the 
document to ensure engagement with the data.  This section has also been updated to include an explicit 
free text box for the analysis of the data.  

The form now requires each programme to review three years’ worth of data (including the year under 
review) and provide a brief analysis of the data exploring any reasons for change / trends and performance 
against School and wider University targets 

All programmes which include any concerns or areas for improvement based on undesirable changes in data 
and trends have included details of these within their APE action plans along with clear actions to address 
them.  

 
 
 
 
 

Georgia Moustaka 
Quality & Standards Officer (Student and Academic Services) 
Georgia.moustaka@city.ac.uk 

mailto:Georgia.moustaka@city.ac.uk
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Appendix 1 – APE Good Practice & Areas for Improvement Examples for 2018/19 by School 
 

The Good Practice items identified below have been extracted from the completed 2018/19 APEs and are 
a small number of examples which have been selected by the Quality Academic Development Team.  

Each School’s table have been categorised under the headings of the 3 KPIs and 3 Key TEF Criteria 
(Appendix 2). It is, however, recognised that a number of good practice items identified can often span 
across more than one category. 

 
School: City Law School  

Programme  Good Practice Identified KPI/TEF Criteria 

LLB Induction: 99% of LLB1 students after induction agree with the statement “I am 
excited about studying Law at University” with 54.41% definitely agreeing. This 
was following substantial redevelopment of the LLB Welcome Week. 

-Student Experience 
-TQ1 
-TQ2 
-TQ3 

GELLB Initial Mock Exam Assignment: All GELLB1s are now given an initial mock 
assignment by the GELLB Programme Director during their final introduction 
Legal Skills seminar during week 4 of term 1 and are given immediate feedback.  
 
This creates an opportunity for students to consider this early feedback in 
advance of the students having to prepare and submit their first summative 
assignment at the end of term 1 and the January exam period. 

-Student Progression 
-LE3 

GDL Volunteering: Extensive pro bono programme offering all students opportunity if 
they wish to take it up. Most students participate in at least one legal volunteering 
project. 

-Student Employability 
-SO1 

Programme  Area for Improvement Identified KPI/TEF Criteria 
GELLB Feedback: Increasing students’ awareness of how feedback is acted on. In 

response to Your Voice survey Question 25 
-Student Experience 
-TQ4 

GDL  Wellbeing: Reduce anxiety and stress levels regarding balancing study and 
career-based actions by developing an event on career/study balance and 
gender aspects of law by liaise with Athena Swan team.  

-Student Progression 
-LE3  

LLB Progression: Increase to above 95% progression from LLB1 to LLB2 and LLB2 
to LLB3. 

-Student Employability 
-SO3 

 
School: Cass Business School   

Programme  Good Practice Identified KPI/TEF Criteria 

BSc Actuarial 
Science 

Innovation: Elective AS3208 Statistical Reasoning, Communication and Ethics 
is a unique and innovative module which incorporates some nice higher order 
skills and teaches students to think outside the box.  

-Student Experience 
-TQ1 
-TQ3 

BSc 
Management  

Personal Tutoring: Highly praised use of a wide range of tutors covering both 
researchers and practitioners who actively and effectively support students’ 
progression.  

-Student Progression 
-LE2 

BSc Business 
Studies  

Placements: Students have the opportunity to do a second-year placement as 
well as summer internships. 

-Student Employability 
-SO1 

Programme  Area for Improvement Identified KPI/TEF Criteria 
BSc Finance 
Cluster  

Student Partnerships: Improved communication and levels of engagement 
between course management team and student body.  

-Student Experience 
-TQ5 

BSc Business 
Management 
Cluster 

Personlised Learning: More effective personalisation of material available on 
Moodle so that students with a range of levels of background knowledge can 
adapt their learnings as needed.  

-Student Progression 
-LE3  

BSc Accounting 
& Finance  

Employability: Enhance employability and transferable skills by embedding a 
coaching and mentoring module into the curriculum.  

-Student Employability 
-SO3 
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School: Mathematics, Computer Science & Engineering   

Programme  Good Practice Identified KPI/TEF Criteria 

BEng/MEng 
Civil 
Engineering  

Innovation: This year a new initiative that was welcomed by students and by 
the external examiner was the independent assessment of the final year project 
by two staff members before jointly assessing the candidate orally in the viva. 
This helped keep a consistent and fair assessment of the projects. According to 
the External Examiner’s report this will help the programme in the JBM 
accreditation visit in 2020. 

-Student Experience 
-TQ3 
-TQ4 
 

UG Electrical & 
Electronic 
Engineering 
Cluster  

Personlised Learning: MENG4 Group projects and Year 3 & 4 Individual 
project provide students with effective, challenging and engaging opportunities 
for personal and professional personlised learning.  

-Student Progression 
-LE2 
-LE3 

BEng/MEng 
Civil 
Engineering 

Networking Events: Speed networking events allow students to meet senior 
industry representatives. 

-Student Employability 
-SO1 

Programme  Area for Improvement Identified KPI/TEF Criteria 
UG Mechanical 
& Aeronautical 
Engineering 
Cluster  

Engagement with Learning: Additional support outside the lectures and tutorial 
hours to be made more easily accessible and encouraged. Lecturer and lab 
conductors (GTAs) to be supported in order to develop surgery hours to support 
students.  

-Student Experience 
-TQ1 

UG Computer 
Science Cluster  

Assessment: IN2011 (Networks and Operating Systems) had a higher failure 
rate and an over demanding exam assessment which required rescaling at 
assessment board.  
Restructure module (now divided between IN1011 Operating Systems and 
Networks IN2011) in order to remove exam component from IN2011. 

-Student Progression 
-LE3  

BSc 
Mathematics 
Cluster  

Placements: Increase the number of students on annual industrial placement 
through the introduction of a 5-credit compulsory employability module for Stage 
II students.  

-Student Employability 
-SO1 
-SO2 
-SO3 

 
School: Arts & Social Science    

Programme  Good Practice Identified KPI/TEF Criteria 

UG Economics 
Cluster  

Variety of elective modules: Students have 1 mandatory module in year 3 (2 
for Financial Economics, more for Economics with Accounting), including the 
option to complete a research project, allowing students to design their 
curriculum geared towards their career aspirations.  

-Student Experience 
-TQ1 
-TQ5 

BSc Politics 
Cluster  

Personalised Learning: Away-day on for staff “Diversity and Inclusion Training 
for the Classroom”. The away day will be led by expert trainers, with a focus on 
diversity and how to facilitate groups made up of diverse individuals. Topics 
covered include unconscious bias, mental Health in the classroom and how to 
facilitate difference.   

-Student Progression 
-LE3 

UG Psychology 
Cluster  

Innovation: A new initiative, PREP (Psychology Research Excellent 
Programme) has been introduced this year and this gives students an 
opportunity to work with an experienced researcher within the Psychology 
Department to develop key skills and knowledge related to conducting research.  

-Student Employability 
-SO2 

Programme  Area for Improvement Identified KPI/TEF Criteria 
UG Economics 
Cluster 

Transition: Essential higher-level writing and literacy skills workshops offered 
by LEaD have been embedded into the curriculum of a 1st year Economics 
module.  

-Student Experience 
-TQ1 

BA English  Personalised / Reflective Learning: Introduction of a ‘module diary’ in EN1006 
The Novel, which asks students to complete brief weekly reflections on their in-
class learning. A minimum no. of approved contributions needed to pass the 
assignment.  

-Student Progression 
-LE3  

BA Journalism 
Cluster  

Transferable Skills: JO1203 Introduction to digital journalism. Module focus 
shifted to understanding of development of online culture and from mobile video 
to “visual storytelling” on platforms such as Instagram in which students showed 
the most interest.  Redesign of assessment to involve weekly contributions to 
website and selection of two pieces for submission.    

-Student Employability 
-SO1 
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School: Health Sciences   

Programme  Good Practice Identified KPI/TEF Criteria 

BSc & PgDip 
Midwifery  

Feedback surgeries: Feedback ‘surgeries’ have been implemented to give 
students the opportunity to receive face-to-face feedback in addition to written 
feedback for assessments such as essays and OSCEs. Students are able to 
book a 30 minutes slot with the academic who marked their work. The surgeries 
were not just offered for students who failed but for those who achieved a high 
standard so that they can get help and advice to improve further. 
 

-Student Experience 
-TQ1 
-TQ4 

 

BSc Health & 
Social Care  

HE Academic Skills: When designing the programme, it was felt important to 
include a strong study skills component from an early stage.  The aim was to aid 
student progression and provide students with a firm foundation in key academic 
skills which they would need throughout the duration of the programme.  In 
order to stress the importance of study skills to students, a 15-credit core 
module (SC1004 Academic Skills for Higher Education) was created, that 
students would take during the first term of the programme. 
 

-Student Progression 
-LE1 
-LE3 

BSc Speech & 
Language 
Therapy  

Placements: Use of the Roberta Williams Centre to support placement 
provision. Students have been involved in several research projects within the 
Roberta Williams Centre, such as the CommuniCATE Project, all of which have 
given students experience of being involved in a real research study with service 
users. 
 

-Student Employability 
-SO1 
-SO2 
 

Programme  Area for Improvement Identified KPI/TEF Criteria 
BSc Optometry  Engagement with Student Learning: In order to encourage student 

engagement with learning and improve the students understanding of the 
differences between science & optometry a shift has been implemented to move 
away from ‘Visual Science’ and move towards ‘Visual Perception’.  
 

-Student Experience 
-TQ1 
-TQ3 

BSc 
Radiography  

Specialist Resources: Effectively implement the use of upgraded equipment in 
the radiography clinical skills suite rooms to enhance the value of simulated 
practice across all years.  
 

-Student Progression 
-LE1 

UG Nursing 
Cluster  

Further Study: Encourage more students to undertake further study. At 
present, further study is not generally discussed until the end of the Programme. 
Introducing the options available at City earlier and throughout the course, may 
encourage more students to take advantage of opportunities available at City, 
University of London in terms of MSc courses, SCPHN courses and PhD 
opportunities. 
 

-Student Employability 
-SO2 
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Appendix 2: Subject-Level TEF Criteria  
 

Teaching Quality   

Student engagement with learning (TQ1) Students are engaged with learning and encouraged to 

commit to their studies, including through appropriate 

contact time and independent learning. 
Valuing teaching (TQ2) Excellent teaching in the subject is promoted and 

recognised, and innovation is supported. 
Rigour and stretch (TQ3) Curriculum, pedagogy and assessment stretch students 

to develop independence, knowledge and skills that 

reflect their potential. 
Assessment and feedback (TQ4) Assessment and feedback practices effectively support 

students’ development, progression and attainment. 
Student partnership (TQ5) Students studying the subject are understood and 

engaged as partners in the delivery, development and 

enhancement of provision 
  
Learning Environment  

Resources (LE1) Physical and digital resources are used effectively to 

aid teaching, learning and the development of 

independent study and research skills. 
Scholarship, research and professional 

practice (LE2) 
Teaching and learning is enriched by student exposure 

to and involvement in scholarship, research and 

professional practice. 
Personalised learning (LE3) Students are supported as individuals to succeed in 

their learning, progression and attainment. 

 
Student Outcomes  

Employability and transferable skills (SO1) Students gain knowledge, skills, work-readiness and 

personal development, which are embedded within the 

curriculum and wider student experience. 
Employment and further study (SO2) Students’ progress educationally and professionally, 

into graduate level employment or higher study. 
Positive outcomes for all (SO3) Students from all backgrounds achieve positive 

outcomes. Potential differential outcomes of 

disadvantaged students are identified and addressed. 
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