
   

 

Item 8.2 
Senate 13.07.16 

Research Students Who Teach’ Survey: Final Report 
 
Summary 
 
This a report on the findings for the ‘Research Students Who Teach Survey’ at City University 
London. The survey was conducted by City’s Student Union. It was launched on the 23rd of 
March and closed on 17 June 2016. It was created and administered by Graduate School 
Officer Laura Thompson with colleagues from the Q-Step Centre in the Department of 
Sociology, Nadine Zwiener and Rima Saini.  
 
The findings build on the analyses of the preliminary report and provider further insight into 
experiences of teaching across the Schools. This report focuses on the key aspects and 
issues for both research students who teach as part of a studentship and those who do hourly-
paid teaching work. It ends with a set of recommendations and action points for discussion 
and implementation going forward. 
 
One action required. 
 

 
Recommended Action 
 
Senate is asked to consider the final report.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Publication: Open 
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Key Findings 
 
Highlights:  

• The majority of respondents in each School (69% -82%) are happy with the 
teaching opportunities offered 

• The majority of respondents’ self-reported teaching hours comply with 
policy recommendations, spending an average of 3-4 hours a week on 
teaching activity 

• In most Schools, the majority of respondents (over 60%) say they can 
choose which module they teach on 

• 2/3rds of studentship teachers report receiving an adequate level of support 

 
Lowlights: 

• Of the 98 students teaching as part of a studentship, only 15 had formal 
contracts 

• Over half of these studentship teachers (53%) somewhat or strongly 
disagree that teaching requirements are clearly communicated and are 
consistent across their department.  

• Less than half (43%) on studentships agree the teaching requirements are 
fair and reasonable 

• Only 37% of student Hourly Paid Lecturers report being paid on the policy 
recommendation of Grade 6 

• Over 40% of respondents somewhat disagreed or strongly disagreed that 
their HPL contract allocates adequate time for class preparation, with 
numerous reports of working hours far over contract 

• Nearly every second student (64%, 61) had started teaching at City before 
receiving training, and without prior experience 

• There were wide reports that the Learning, Teaching & Assessment module 
delivered as training was not well suited to training needs 

• In 3 of the 5 Schools, over half of students feel that teaching has impacted 
on their PhD progress 

 

 Demographics of the Sample 
 

• There are 147 full-time and 18 part-time PhD students.  
• Just under a third each are in their second or third year.  
• Most (over two-thirds) are in their late 20s/early 30s.  
• 53 per cent identified as women, 43 per cent as men. 
• Over half of the whole sample (98) hold a doctoral studentship or 

scholarship from City University. 



   

3 
 

• 72 per cent of the whole sample are currently involved in teaching activity.  
• Most of the sample have taught in the School of Arts and Social Sciences 

(58) and the School of Mathematics Computer Science and Engineering (36). 
There were also 34 responses from CASS Business School, which 
represented a sizeable increase from the 6 responses recorded in the 
preliminary report. Responses from Health Sciences (15) and Law (8) were 
lower, however these Schools have a smaller number of research students. 

Studentship Teachers 
Contracts 
 
Of the nearly 100-strong studentship sample, only 16% had a written contract (or 
schedule of works) for their teaching. Of these 15 respondents, 67% said it specified 
their hours of work, half said it specified their pay and 60% said it mentioned their 
teaching duties. 
 
Out of all the Schools, SMCSE students were most likely to receive a contract for 
their required teaching work. Just over a quarter of CASS students also reported 
receiving a contract. However, very few or no respondents in Health Sciences, Law 
and SASS reported receiving a written contract. 
 
 The table below shows the proportion of all respondents on a studentship who 
have a requirement to teach as part of their allowance, and the proportion of these 
who have a written contract for this work, by School. 
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The graphs below illustrate what percentage of studentship holders’ contracts 
(n=15) specify duties, expected hours of work, and rate of pay or equivalent from 
the studentship.  
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For the minority of studentship holders who do have a written contract, not all had 
their teaching duties and hours of work specified, with a third stating their contract 
did not specify the pay or the equivalent amount from their studentship allowance 
for these hours of work. 
 
Teaching Requirements 
 
Those without a written contract were asked whether there is a specified amount 
of teaching they have to do. 55 respondents answered yes, 12 stated there wasn’t 
and 16 were not sure.  
 
These students found about their teaching requirements in a variety of different 
ways including both official and word-of-mouth channels, indicating the lack of 
standardisation in communication about the teaching role. 14 were notified in their 
offer letter, 12 were informed by their supervisor, 7 found out from the 
departmental PhD handbook, 7 from the Head of Department and 5 from other 
students. There were no clear differences between the Schools on which channels 
of communication were used most. For each School, it appears a variety of channels 
are used. 
 
The remaining ten respondents clarified where they found out about the teaching 
requirements including:  

• the ‘PhD office’ 
• the ‘PhD senior director’ 
• from staff arranging duties in the faculty 
• via an e-mail from the lecturer organising departmental teaching 
• from paperwork reviewed on request during PhD SSLCs.  

 
From the open-text responses, it became clear that not all students were aware of 
the specified amount of teaching they would have to do until after accepting their 
offer: 
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“I had no idea I would have to carry out so much teaching as part of 
this studentship when I accepted the offer - the letter simply stated I 
'can usually expect to do some teaching'.” 

 
For some, it seems a change in policy on studentship teaching requirements was 
applied retroactively, as these respondents from CASS and SMCSE state: 
 

“There was no indication on my studentship letter that I would be 
required to teach for free. In my first year I was paid, and in my 
second year I was informed a week before term started that the 
system had changed and I would be required to teach up to 3 hours 
for free. I was informed by the lecturer who organises the tutors, but 
we had no official notification from department level (and I believe 
that is where the decision had come from)”.  

 
“It didn't use to be a requirement when we started (autumn term 
2013). So, for the 1st academic year no teaching-for-free took place. 
However, it was imposed in my 2nd year.”  

 
Furthermore, from the responses it appeared that in at least some Schools, 
supervisors were not always aware of the required amount of teaching for 
studentship holders, and were not always consulted to make sure teaching 
requirements do not interfere with their supervisees’ progress. This may be due to 
a lack of clear guidelines for supervisors about how to support their PhD students in 
their teaching work. The policy on graduate students who teach states:  
 
“Any teaching or teaching related activity that a research student undertakes must 
have the approval of the first supervisor, where appropriate, and/or Head of 
Department/Centre” (see Appendix 1). 
 
Nonetheless, this policy recommendation seems somewhat vague and therefore 
runs the risk of being interpreted in different ways by different supervisors, 
departments and Schools.  
 
For example, one student noted their supervisor was unaware of and unhappy with 
the teaching requirements, suggesting they had little initial say on the matter, 
whilst from a response in another School it appeared that teaching requirements 
were largely up to their supervisor to decide: 

 
“My advisor was unclear on the requirements and felt that this 
number was too high”  
 

“At the discretion of the supervisor. No more than 6 hours per week”  
 
From comments like these, we got the impression some students feel their 
supervisors are concerned about the amount of teaching they are required to carry 
out as part of their studentship yet are unable to intervene, whilst for others, their 
supervisor has the final say on how much (if any) teaching they do. Such differences 
may relate to differences in the nature of PhD projects, whether students are 
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involved in internship or industry work and/or School or departmental differences 
on how studentship teaching policies are implemented.  
 
Whilst such variation is understandable and indeed to be expected across the 
University, there are questions about the fairness and equality of these 
arrangements for PhD students, who largely receive the same Doctoral Student 
stipend.  The recommendations section at the end of the report will address how 
these points of tension may be tackled and discuss how supervisors might best 
support their students in both their research and teaching work.  
 
Teaching Hours 
 
Required Hours 
There was a noticeable inconsistency in how many hours entailed in studentship 
teaching requirements across departments and Schools.  
 
According to the Graduate School’s annual report on research students who teach, 
the teaching requirements are as follows for each School: 
 
CASS Business School: “60 hours per academic year of TA/RA support” 
City Law School: unclear what the policy is, although noted “students undertook an 
average of 36 contact hours of teaching activity” in Year 2 and 3. 
Arts and Social Sciences: “The School adheres to the university guidelines of up to 
120 hours per year. The number of hours…. Ranges from 50 hours per year to 150 
hours” 
Mathematics, Computer Science and Engineering: from the information provided, 
there appears to be no School-wide policy. Civil Engineering reported their students 
do an average of 70 hours per year, Electronic Engineering 90 hours, and MEA 58 
hours.  
Health Sciences: “students should not teach in average more than 6 hours per 
week”.  
 
From this information, it appears that all Schools are generally adhering to the 6 
hours per week recommendation outlined by the Research Students who Teach 
policy. However, the policy does not clarify whether this total corresponds to all 
hours spent on teaching activity (including marking, preparation, student 
correspondence, etc.) or only contact time. This lack of clarity appears to be 
reflected in the Schools’ responses. Whilst Law has specified their students average 
36 hours of contact time, it is not clear what the average hours of teaching 
provided by CASS, SASS, SMECSE and Health correspond to.  
 
Survey respondents were asked an open-text question about how many hours they 
are required to teach, and how this amount is calculated. As can be seen in the 
responses below, their answers mostly paralleled the requirements stated by the 
Schools. However, some respondents expressed confusion about how the amount 
of required teaching is worked out, and others claimed this specified amount does 
not reflect the actual number of hours they spend teaching: 
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“40 contact hours with a x2.5 multiplier, 2 seminars per term on 
average” (SASS) 

 
“Not clear if 50 hrs/year or 50hrs over 3 years” (SHS) 

 
“Requirement of 3 hours per week during term time, no pay” 
(SMCSE) 

 
“I was required to do 150h/year, according to the hours defined 
by the module leader (not effective hours). Currently, I am doing 
paid teaching (120h) and I log my hours.” (SASS) 
 
“As a first year I am required to teach 30 hours/year and for the 
remaining two years 50 hours/year. This does not take into 
account any preparation nor any marking time.” 
 
“60 hours per year. 40 hours in the first year of the PhD.” (CASS) 
 
“Maximum 75 hours” (Law) 

 
As can be seen in these comments, some studentship holders have to start teaching 
from their first year, whilst others only teach in years 2 and 3. The policy does not 
have any recommendations about what year of the PhD students should commence 
teaching, or to ensure the work is developmentally appropriate.  We were struck by 
some of the open responses in which students expressed struggling with their 
teaching load in their first year, such as these responses from SASS and Health 
Sciences: 
 

“I was required to teach before I had any training and was given the 
responsibility for teaching ALL of the first year students, and marking 
ALL of their essays and exams. This was far too much to do whilst I 
was in my first year of PhD research.”  
 
“In my first year, I felt overwhelmed by teaching and marking 
commitments, and as it was a tutor group I also felt a heavy weight of 
responsibility for the students.”  

 
Self-reported Hours 
The survey asked students to estimate the total number of hours they spend 
teaching per week on all teaching related activities. The charts depict the 
proportion of studentship students who estimated spending on average under 1 
hour, 1-2, hours, 2-3 hours and so on carrying out teaching activities per week, and 
the proportion of those hours spent in class (i.e. contact time). 
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The mean number of hours spent on teaching activities per week is between 3 and 
4 hours. Around 30% spend 6 hours or more per week.  
 

 
 
The mean number of hours students reported spending that time in class holding or 
supporting a lecture, seminar or lab is between 2 and 3 hours. However as the 
graphs demonstrate, there is a considerable amount of variation across the 
students.  
 
By school the differences are quite pronounced. In CASS, 65% reported that they 
spend 1-2 or 2-3 hours in a week on average on teaching activities and in SMCSE 
68% reported the same. For Law, however, 60% reported spending between 6-7 or 
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7-8 hours. In SASS, the responses were dispersed, although nearly 18% stated they 
spend more than 8 hours a week on teaching activities. In Health Sciences nobody 
reported spending more than 3 hours on teaching activities. 
 
These self-reported hours largely correspond with the information provided by the 
Schools. For CASS and SMCSE, who report their teaching requirements are 60 hours 
per year, most students are not spending more than 3 hours a week on teaching 
and hence comply with the policy mandate of 6 hours maximum a week. On the 
other hand for SASS, whose teaching requirements range by department from 100-
150 hours, 50% of students report spending 6 hours or more a week. 
 
According to the Graduate Students Who Teach policy, research students should do 
“no more than an average of 6 hours per week of teaching activity in each academic 
year”. A footnote explains that “an academic year for a full-time research student 
amounts to approximately 44 weeks”.  According to this policy, the maximum 
students should do is 264 hours of teaching a year.   

As it currently stands, this policy may not accurately reflect what a year of teaching 
looks like for most PhD students.  The majority of respondents only taught during 
the Spring and Autumn terms (72% and 82%) respectively), and thus an academic 
year’s ‘worth’ of teaching occurs over 20 or so weeks rather than 44.  
Although it appears that for most students across the Schools, total teaching hours 
do not approach the maximum, a significant number are teaching 6 hours a week. 
Such teaching workloads may be felt by some students to be burdensome on their 
time, and could potentially affect their ability to complete the PhD on time (or at 
all). From the written responses, it was clear many felt the studentship 
requirements negatively affects their PhD progress. The following comments were 
made by student teachers in SASS, Health Sciences and one who did not give their 
School:  
 

“We studentship students have less time for our PhD than 
students who pay their fees themselves - but are expected to have 
submitted after 3 years too - this is not logical. The teaching 
steals my PhD time.”  
 
“Also, the amount of preparation required for the teaching 
(ensuring all readings are done plus planning of seminar sessions) 
took up 2 full days per week, leaving me with very little time to 
focus on my PhD.”  
 
“It's odd how PhD students (especially those on studentships) are 
pushed to finish on time, yet many students I know from other 
divisions and schools are required to do sometimes a lot of 
teaching and marking on subjects they're not necessarily experts 
in, which of course slows down their progress to completion.”  
 

Furthermore, 43% of studentship holders required to teach (n=79) agreed with the 
statement “if I were free to choose, I would have chosen to teach less”, and 58% 
agreed “the teaching has affected the progress of my PhD”.  
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Teaching Duties  
 
Respondents were asked to indicate the duties that they carry out as part of their 
studentship teaching. Teaching preparation, delivery, assessment and answering 
student queries make up the majority of respondents’ activities. Marking and 
assessment and leading sessions were the predominant activities undertake by over 
40% of the respondents. Notably over a third spend time replying to student e-
mails, and over a quarter on course-related admin such as register keeping. 
 
A minority of respondents are taking on significant responsibilities, including 
leading a module (4%) and pastoral responsibilities (6.5%). It is not clear whether 
these students have the requisite experience and/or qualifications for this work, or 
whether they receive extra pay for this added responsibilities. 
 
For the minority of studentship holders who held teaching contracts which 
specified their teaching duties (9), contracted duties covered:  

• delivering lectures 
• planning and leading seminars/tutorials/labs 
•  holding office hours, replying to student e-mails 
• course-related administration 
• marking/assessment and assessment feedback sessions. 

However, performed non-contracted activities included planning lectures and 
pastoral responsibilities.  
 
The graph below demonstrates which duties are most performed in each School, 
and illustrates a couple of trends.  In all Schools except Law, most students do 
marking work. Most SASS and Law students reply to student emails, and SASS 
students are the only ones that appear to both hold office hours and do course-
related administration in any significant number. SMECSE students are the most 
likely to lead seminars/tutorials/labs, although SASS students are the most likely to 
plan for their seminars. Almost all Health Sciences students plan and deliver 
lectures. In Health Sciences, CASS and SASS, a minority of students are leading a 
module. 
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Module Choice 
Research student teachers were asked whether they had some level of choice 
about which modules they teach on. Most reported having some choice about 
which they are allocated to, but in some schools, notably SASS, a sizeable 
proportion (46%) say they have no choice. 

 
 

 
 
 
Comments from SMCSE, Health Sciences and SASS regarding expertise and 
proficiency for teaching on allocated modules are mixed: 
 

“There is only one module I can teach on because my expertise 
doesn’t fit well with the division”  
 
“I am allocated a module by someone, based off my expertise”  
 
“I asked to be placed for teaching work into a different department 
to the one I was allocated modules in, as it would be much more 
suited to my expertise and knowledge, but was told by my 
supervisor I was not allowed to”.  

 
It is heartening to see that across the Schools, most students have at least some 
choice about teaching on a module that is aligned with their expertise and subject 
area. This both contributes to the research student’s satisfaction with teaching and 
its contribution to their personal/career development, and to their undergraduate 
students who want to be taught by appropriately knowledgeable teachers.  
 
Views on the Studentship Teaching Experience 
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92 respondents answered a series of questions about their satisfaction with 
studentship teaching. A number of students also provided open-ended comments 
about their experience with studentship teaching, many of which appeared to be 
from SASS. Mirroring the earlier findings of inconsistencies in the amount of 
teaching funded students are told they have to do and how these are 
communicated, over half (53% (49)) somewhat or strongly disagree that teaching 
requirements are clearly communicated and are consistent across the department.  
 

“I find that it should be much clearer regulated what and how much 
we are teaching. It seems that this is left vague on purpose” 
 
“There is significant disconnect of information between advisors and 
[Head of Department] about teaching requirements.”  

 
Two thirds of students (62%) agree that they receive an adequate level of support 
from other academic staff for their teaching work. There were also some 
encouraging comments to the open question, such as these from SASS and Health 
Sciences: 

 
“The member of academic staff that I worked most closely with was 
extremely supportive. However, there seemed to be an issue with 
clarity about what was required from people on studentships. It would 
be much easier if this was made clear in advance.”  
 
“The lecturers I work with are very helpful and supportive.”  
 

Around a half of students (51) agree that have sufficient training or 
knowledge to tech at City to their best of their ability, around a quarter 
(24), however, disagree,  

 
“The first year I taught I felt very stressed and under-prepared to 
teach, but it got better the following years.”  
 
“I have extensive teaching experience from previous jobs. This has 
helped me keep the amount of time spent on prep and marking to a 
minimum. Had I not had this experience, however, this would have 
been very different.”  
 

Just under half of the students (43%) strongly or somewhat agree the amount of 
teaching they are required to do as part of their studentship is fair and reasonable, 
while nearly a third (28%) somewhat or strongly disagreed.  Some of the written 
responses were very critical of the studentship teaching requirements, with some 
openly unhappy about what was seen as a way for the University to receive ‘free’ 
teaching. The comments below come from respondents in SMCSE, Health Sciences, 
CASS and one who did not provide their school: 
 

“It is an unfortunate obligation I have to fulfil for my studentship and I 
am unhappy every time I have to teach. University staff want to sell me 
the teaching "for my experience", but I have years of teaching 
experience and was so glad I could leave teaching to do a PhD, and I 
never want to teach any more, I want to go into research. I do not want 
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to complain as I knew beforehand I had to teach for this studentship 
and I am fulfilling my obligation to the best - however, these are my 
feelings.”   
 
“It is not fair to not get paid for teaching.”  
 
“I've been involved in many other activities at City, which do not 'count' 
because they're not teaching. Only teaching is 'recognised', and 
encouraged. This makes me think that the teaching requirement may 
not be about PhD students getting the skills required for their future 
career, as much as a way to get some teaching done for free.”  
 
“There was no indication on my studentship letter that I would be 
required to teach for free. In my first year I was paid, and in my 
second year I was informed a week before term started that the 
system had changed and I would be required to teach up to 3 hours 
for free. I was informed by the lecturer who organises the tutors, but 
we had no official notification from department level (and I believe 
that is where the decision had come from). I thought that this was 
extremely unfair on the lecturer who had to communicate with us as 
it was not her fault! I also still think that I should have been paid for 
all the teaching I did in my second and third year as I never agreed to 
any contract which said I would teach for free.” 

Hourly-Paid Teachers 
 

This section details the experiences with hourly-paid teaching, which includes both 
funded and non-funded students. 85 research students in the sample have done 
paid teaching work. 45% of those in possession of a doctoral studentship or 
scholarship from City University have done paid teaching at City on an hourly-paid 
basis in addition to their required studentship teaching. 
 
Roles 
Research students who teach on an hourly-paid basis can be classified as Hourly 
Paid Lecturers (HPL). According to the Visiting Lecturer Policy (see Appendix 2), a 
HPL is someone who offers “subject specific teaching (including lecturing, tutoring 
or demonstrating) on undergraduate, postgraduate and other university 
programmes”. Thus this report will refer to this group of student teachers as HPLs. 

 More than half of student HPLs have worked as a Teaching Assistant. A few have 
been employed as guest lecturers. Broadly, these findings suggest most student 
HPLs engage in teaching activity suitable to their level of expertise. 
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 ‘Other’ included:  

• Clinical tutor 
• Co-teacher on a module 
• Extra marking 
• Laboratory demonstrator 
• Marker 
• Marking assistant 
• Session coordinator and teacher for widening participation activities 
•  Tutor for student with learning difficulties 
• Visiting Lecturer 
• Seminar leader 

The majority of respondents have held 1 or 2 positions. Some have held 
considerably more, indicating either several years of experience at City, or engaging 
in a wide variety of roles.  
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Contracts 
 
Out of a total of 85 student HPLs, more than three quarters (68, 80%) had received 
a written contract or were waiting to receive one. 13 reported not receiving a 
contract at all. There were some issues reported with the length of time it takes to 
receive a contract, with 43% (29) only receiving a contract after they started 
teaching and some from SMCSE reporting it took a whole semester for them to be 
contracted (and hence paid). The delay in issuing contracts points to inefficiencies 
in HR administration at School and Departmental level: 
 

“I didn't get contract or paid for the first semester 2015/2016”  
 

“The fact that I have been waiting since February to get my contract in 
order to get paid does not make me very happy.”  

 
The majority of contracts were held with the University (52), but 12 were held with 
UniTemps, and 4 were unsure. All schools (except Law) appear to use UniTemps. Of 
the 12 students on UniTemps contracts, 2 came from CASS, 5 from SASS, 3 from the 
School of Health Sciences and 2 from SMCSE. Some of these respondents were 
unhappy about being contracted through UniTemps rather than the University: 
 

“It all needs to be way more consistent: the Unitemps system needs to be 
abolished. ALL guest-lecturers AS WELL AS teaching assistants need to be 
on a UNIVERSITY CONTRACT, not a UNITEMPS CONTRACT. Different 
systems create unfairness, and, in result, dissatsfaction.” (School not 
given) 

 
In most of these contracts (46; 68%), the teaching hours are specified, however, in 
about a third of the contracts (18, 27%), teaching duties are not specified.  
 
Pay 
The Visiting Lecturer Policy notes that for normal teaching on undergraduate and 
postgraduate programmes, grade 6 is the minimum pay grade. Respondents were 
presented with a copy of the hourly pay rate scale for Grade 6 and asked whether 
they are paid on this grade. Only Only 40% (32) indicated they were. 18 
respondents said they didn’t know their hourly rate of pay. No-one in Health 
Sciences reported being on Grade 6; responses were mixed across the other 
Schools. 
 
Those respondents who indicated they were not on Grade 6 were shown the pay 
scale for Grade 5. The policy notes Grade 5 “might be the appropriate grade for 
certain teaching activities, but a formal matching process will be required before 
any HPL can be graded below Grade 6”. 5% (8) said they were on Grade 5, but the 
majority either indicated they were not (41%) or were unsure (44%). No-one in 
CASS reported being on Grade 5; responses were mixed across the other Schools. 
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These findings indicate that about only half of all hourly paid teachers are on a 
University recognised pay grade. The remainder are either unsure or indicated they 
received another hourly pay rate.  Although more detailed data on these pay rates 
are not available, it was noted that some of those on UniTemps contracts had the 
lowest rate of pay at £12.58 (2 respondents). Further investigation is needed to 
deermine whether significant numbers of hourly-paid research students are not 
being paid on the recommended VL pay scale, or whether there is a lack of clarity 
about pay rates. Either way, the findings suggest more needs to be done to explain 
rates of pay to teachers before they start teaching and to make sure they are 
consistent across the department, as these SASS respondents noted: 

 
“Pay is not clarified at outset”  

 
“I have been promised £100 for planning and delivering a one-off 
lecture for a module, and have just discovered that one of my 
colleagues was asked to do the same thing last year in the same 
department but was only paid £50 per lecture.”  
 

Teaching Hours and Duties 
Most students (72%) say they spend 6 hours or less per week on paid teaching. 
However, nearly a fifth of full-time students (n=12; 18%) spend 8 hours or more. 
For part-time students, this rises to 29% doing 8 hours or more. Time spent in class 
is significantly lower: Over a half (52%; 21) spent less than 2 hours in class.  
 
High teaching workloads probably reflect the need for self-funded students do 
significant paid work to financially support themselves through their studies. As 
long as these workloads are agreed upon by student and supervisor/s and their 
progress carefully monitored, such hours may not present a problem for these 
students’ studies, although this is something to be mindful of. Currently, the 
University does not collect data on completion rates and number of hours taught 
across the PhD.   
 
As per the graph below, Law students appear to be doing the highest number of 
paid teaching hours (average of 7 hours a week), and this is roughly an even split 

37%

9%28%

26%

GRADES OF PAY

Paid on Grade 6 Paid on Grade 5 Not sure Not paid on either grade
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between contact hours and out-of-class time. SMCSE and CASS seem to spend 
relatively less time out of class, which may reflect the type of teaching they do.    
 

 
 
As with those teaching on a studentship, teaching preparation, delivery, assessment 
and answering student email queries make up the majority of respondents’ duties, 
with more involved in teaching seminars, tutorials or labs then delivering lectures.  
 

TASK  FREQUENCY PERCENT 
Leading a module  7 4.1 
Planning lectures  20 11.8 
Delivering lectures  25 14.8 
Planning seminars/tutorials/labs 44 26.0 
Leading seminars/tutorials/labs 52 30.8 
Course-relation administration (e.g. 
taking registers) 35 20.7 
Pastoral responsibilities  13 7.7 
Holding office hours  23 13.7 
Replying to student emails  45 26.6 
Marking/assessment  56 33.0 
Assessment feedback sessions  25 14.8 
Other   5 3 

  
 
Some respondents, like these two from SMCSE and SASS, stated their contracts do 
not specify all of the duties they actually perform: 
 

“The contract is not specific in its wording. The title is “Visiting 
Demonstrator”. I plan and lead weekly tutorials, though no mention of 
those specific duties in the contract.”  

 
“The hours doesn't quite fit, since I have prepared, taught and marked 
several lectures of different courses/modules. The rate of pay 
(aofrmentioned) included 5 hours per lecture, but doesn't cover 

1.92

2.26

3.81

3.67

0.91

0.91

1.94

3.33
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City Law School (n=3)

Mean teaching hours by school
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preparation, preparation of marking guidelines and essay /exam 
questions, student queries, or much marking time. There has been no 
guidance offered or given on these duties.”  

 
Having a contract which clarifies expected teaching tasks is important to ensure pay 
is matched to the expected workload. Where these tasks are not specified in the 
contract an alternative may be departmental guidelines or clearly communicated 
expectations to HPLs about what is expected of them, and what tasks are up to 
other staff members. The following response suggests such elements of good 
practise are already happening in at least some Schools: 
 

“1) When I do marking I get a separate schedule of work for it. 
2) I am under no obligation to liaise with students outside of tutorials. 
3) The tutorials I lead are immediately preceded by a 2 hour lecture, 
led by the module leader. I receive the lecture notes in advance and 
the module leader and I discuss and agree the topic and format of the 
tutorial I will deliver.” (SMCSE) 

  
 
Views on HPL Teaching 
Respondents were asked a number of questions about their views on their teaching 
contracts and pay. For all four questions, respondents had slightly negative 
assessments (with the mean being larger than the neutral point = 3). An almost 
equal amount of people strongly agreed (19%) that their rate of pay was adequate, 
as those who strongly disagreed (21%).The questions about time allocation 
received the strongest negative assessments.  
 

Question Strongly 
agree  

(1) 

Some 
what 
agree 

 (2) 

Neither 
agree nor 
disagree 

(3) 

Some 
what 

disagree 
(4) 

Strongly 
disagree 

(5) 

Overall 
Mean 

The pay is adequate for all of my 
teaching duties 

19.2% 30.1% 12.3% 17.8% 20.6% 2.90 

The contract allocates adequate time 
for class preparation 

9.7% 22.2% 23.6% 22.2% 22.2% 3.25 

The contract allocates adequate time 
for marking 

6.9% 20.3% 29.2% 19.4% 23.6% 3.32 

The contract allocates adequate time 
for liaising with students 

6.9% 13.9% 34.7% 18.1% 26.4% 3.43 

 
 
 
 
 

Question Mean 
CASS 

Mean 
SASS 

Mean 
SMCSE 

The pay is adequate for all 
of my teaching duties 

2.3 3.3 2.5 



   

21 
 

The contract allocates 
adequate time for class 
preparation 

2.5 3.7 3.0 

The contract allocates 
adequate time for 
marking 

2.9 3.7 3.0 

The contract allocates 
adequate time for liaising 
with students 

2.6 3.8 3.1 

 
Over 40% of respondents somewhat disagreed or strongly disagreed that the 
contract allocates adequate time for preparation. A number of respondents, such as 
these from SMCSE and SASS, commented that they spend much longer on teaching 
preparation to ensure high quality teaching than the time provided for by their 
contract: 
 

“For lecturing or lab support work, the contract only allows for contact 
time, not time is allocated for planning or outside support.”  
 
“I was not paid for any preparation time for teaching that I undertook, 
apart from on the module that I led. This meant that for a large part of 
my teaching, I was spending hours preparing for lectures and seminars, 
but only being paid for the 2 or 3 hours of face-to-face contact I had with 
students.” 
 
“My teaching preparation time is not being considered in my contract. I 
am solely being paid for the time I spend in class.” 
 
“I am under no obligation to attend these lectures but I do so because I 
then know what the students have been told in person, including what 
questions have come up, and how the module leader has addressed 
them.” 

Similarly, the majority were either not sure, or strongly disagreed that their 
contract allocates adequate time for marking.  
 
It appears that many student HPLs feel they are carrying out significant unpaid 
teaching work. There are a number of possible reasons for this.  
 
Firstly, it may be the case that their pay rate does not include a multiplier sufficient 
to cover the preparation and marking associated with HPL work. The VL Policy 
states “it is normal for a lecturer teaching on a formal undergraduate or 
postgraduate programme to be paid an additional 1.5 hours in recognition of the 
preparation and marking associated with each hour of teaching so that each hour of 
teaching will be paid at 2.5 x the appropriate hourly rate”, although it notes this 
weighting may differ for particular kinds of work (e.g. repeat lectures).  
 
With this data, we cannot conclude how many student HPLs are paid on this 
recommended multiplier, and whether all Schools are implementing this particular 
policy. The survey did not ask about pay rate with the multiplier, as preliminary 
consultations with research students indicated widespread confusion about what 
multipliers mean. Nonetheless, from the responses to questions about time 
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allocated by contracts, and the high number of written responses about these 
issues suggests many student HPLs are not paid at a multiplier that adequately 
reflects the amount of work they do.   
 
Secondly, it is possible HPLs may feel the need to ‘over-prepare’ to ensure their 
teaching is of a high standard. From the written responses, we were struck by the 
conscientiousness of many HPLs and their sense of responsibility towards their 
students, for instance attending lectures to assure consistent teaching on a module 
even though they are not paid for it. Undergraduate students no doubt benefit 
from this time and attention. However, we are concerned about whether student 
HPL’s extra efforts are properly recognised and financially remunerated, and 
wonder whether there is a need for more support to ensure their workload is 
manageable and appropriate. Some possible suggestions for this are provided at 
the end of the report. 
 
Thirdly, we speculate whether unpaid hours for HPL work reflects broader workload 
and pay trends in the higher and further education sector. For instance, a recent 
UCU survey of 18,000 union members found staff are working an average of more 
than two days unpaid (UCU Workload Survey Report 2016).    
     
Perhaps not surprisingly then, concerns around pay was a recurring theme for HPLS. 
The following answers are in response to a question which did not ask about pay, 
but rather the overall experience of HPL teaching. Some pointed out the need to do 
HPL work to financially support themselves, whilst others noted their pay fell far 
short of their total teaching hours. These responses came from SASS and CASS 
student teachers: 
 

“I was not paid for any preparation time for teaching that I undertook…I 
estimate that my actual hourly rate of pay would have been well below the 
minimum wage”  
 
“I estimate that my actual hourly rate of pay would have been well below 
minimum wage, given the number of hours of preparation required. For an 
intense 3 hour lecture, I spent at least 20 hours preparing the lecture.”  
 
“This additional money is essential for affording living in London. Otherwise 
i would be in serious financial difficulty.”  
 
“I also undertake paid teaching work at another London university: here I 
am paid at a rate of £25 per hour, including sick pay, holiday pay, 
calculation for admin duties and marking, pension contributions and I am 
given a contract in advance to consider before accepting the offer. This 
made me realise how bad things are at City”  

 
As noted in the second last response, pay may be a prime motivation for research students 
to do HPL work and an important source of income. Thus some research students may be 
discerning about pay and look for work in other universities which offer a better ‘deal’, as 
alluded to by the last respondent. For Schools to continue to attract their own research 
students to HPL work, it may be necessary to explore whether City offers pay rates and 
employment conditions that are competitive with similar forms of work at competing 
London institutions.  
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Training 
 
The Learning, Teaching and Assessment (LTA) is considered by the University to be 
the standard training requisite for research students to teach at City. It provides 
students with a teaching qualification and the opportunity to gain HEA fellowship. 
Respondents were asked if they have completed this module, and whether they did 
so before or after teaching. The graph below represents the responses from both 
studentship and HPL teachers. It shows that just over half currently teaching have 
taken the module, and only 5% received some other form of training. Of particular 
concern is that just under a third (28%) of students are currently teaching without 
(or before) they had training.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Of the 95 students who have received training at City, just over a third (36%, 34) 
received the training before they started teaching. Nearly every second student 
(64%, 61) had started teaching before training. For some, like this student from 
CASS, a lack of prior training and experience was felt to contribute to a stressful 
start to teaching: 
 

“At the beginning, sometimes it could feel like being thrown into the 
deep end of the water without much guidance, it would have been 
great if there's some sort of mentorship and/or shadowing before the 
actual teaching (not just a LTA course).”  

  
Respondents were also asked their views about the LTA module as teacher training. 
Overwhelmingly, LTA was perceived as not fit for purpose for teacher training, with 
many commenting on a lack of practical skills training, and poor applicability to 
their field. The following responses come from students across the Schools:  
 

“Could be more practical and detailed. Short LTA module was a very 
superficial introduction to teaching skills needed for classroom 
planning and management, and largely leaves the educator to fill in 
the gaps in their own practice after this very brief traning” 

53%

5%

14%

14%

14%

TEACHING TRAINING

Yes, I have taken the Learning, Teaching and Assessment (LTA) module

Yes, I have received other training through City

No, but I already have prior teaching experience

No, but I will receive training in the near future

No, I have no experience and no plans to receive training
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“Whilst I found the module intellectually interesting, it has not left me 
feeling any more prepared to teach, and gave little useful advice and 
techniques I could put into practise” 
  
“Inadequate and rather useless. Assessment also seemed somewhat 
random”.  
 
“It was too generic, not specified to the engineering teaching 
requirements“ 
 
“It was inadequate, full of pedagogic theory, dull sessions, there were 
no practial tools or help on how to run a classroom, just constructivist 
theory, little engagement or interaction as part of the classes, the 
assessment had nothing to do with teaching ability (as it was an essay) 
(…) . Having had a lot of teaching experience, excellet teaching 
feedback (from student evaluation forms) and received excellent 
teaching training from outside the uni, I cannot understate how 
completely pointless this module is at equipping PhDs and other 
academics to teach. It needs serious changes to imprve, or to be 
replaced with bettter training immediately” 
 
“Some LTA lessons are very helpful but much is not applicable, i.e. 
lesson planning or feedback/ feedforward, as intended for course 
leaders, not those running seminars for other people's courses” 

 
Some respondents from SASS, CASS and SMCSE left suggestions for what they 
would find more useful. A number noted that within department training could be 
more applicable/useful.  
 

“There should be a more practice-oriented teaching module, rather 
than the theory-heavy 'Learning, Teaching and Assessment' module. It 
might very interesting, but it's usefulness for the everyday teaching is 
about zero” 
 
“What is needed isin-department sessions so as there is agreed 
standards within a degree (our marking is all over the place) and 
especially for those who have never taught or completed a degree at a 
UK university before (yet are somehow expected to teach immediately 
and unerstand how a 2:2 is different from a 2:1...).” 
 
“The module wasn't very helpful, insightful or well-taught. Within 
Department training would be helpful.”  
 
 

Lastly, there were some reports of difficulties signing onto to the module, 
which may lead to some starting teaching before any training. These 
responses come from SASS and SMECSE: 
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“W.R.T. training, the LEaD course is oversubscribed and it's down to 
us to get a place. The information we received to register was 
incorrect and required paperwork counter-signed by my supervisor to 
get enrolled. In the end I was not able to get on the course, but by this 
point I had already done 1 years worth of training. If training is a 
requirement, we should be automatically enrolled on this course.” 
 
“There are not enough training opportunities provided by LEaD. I had 
to start teaching without training because there was no availability 
for the coming 6 months.” 

 
In the Graduate School’s Annual Report on Research Students who Teach, 
some of the Schools expressed similar sentiments. SASS noted that some of 
its departments do not find the LTA module “relevant to their particular 
needs” and that they prefer to organise their own training. Civil Engineering 
also noted that it holds a ‘good practise’ for laboratory teaching meeting, 
and that there are difficulties with registering students on the LTA module in 
time for teaching in their first year. It appears some departments are having 
to organise their own training regardless to fill perceiving training gaps.  
 
 
 

Views on overall teaching experience 
 
Overall, views of teaching were fairly neutral or positive across the sample as a 
whole (i.e. both studentship and HPL teachers). A large majority of students felt 
their School was strong at providing opportunities for research students to teach, 
and those in CASS and the Law School felt the personal development and teacher 
training opportunities were well delivered. Especially in SASS and MCSE, however, 
few felt the contribution of research students’ is recognised and students. Across all 
Schools, research students seemed more ambivalent as to whether they were 
involved in the academic teaching community, perhaps reflecting ambiguities in 
their status as students or staff members.  
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A number of respondents expressed appreciation for the teaching opportunities 
and the importance of gaining teaching experience, for which Schools should be 
commended. However, some noted such opportunities may not be equally 
available to all: 
 

“The teaching experience was good in general and I found it useful” (SMECSE) 
 
 “It is wonderful to have an opportunity to teach, and vital for an 
academic career. As a part-time student, I have had to fight for 
opportunities to teach, which has proven time consuming.” (SMECSE) 

Views on Impact of teaching on PhD 
 
Views in the impact of the teaching on PhD studies were varied by School. Over half 
of those in Law, SASS and Health Sciences felt teaching had affected the progress of 
their degree. The question did not clarify whether this was a negative impact (to 
avoid leading respondents), although it appeared alongside the question “if I were 
free to choose I would’ve chosen to teach less”, and so could be read in that vein. 
Law and Health Sciences were on the whole satisfied with the teacher training 
received whereas few in SASS and MCSE were. In most of the Schools, respondents 
were not overly concerned about the amount of teaching they do, although SASS 
students were more likely to agree they would have chosen to teach less, given the 
choice. 
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Concluding Remarks 
 
Research students are aware of, and generally appreciate, the valuable experience 
that teaching confers in a highly competitive academic job market.  
The findings suggest that elements of good practice already exist in certain Schools, 
with many students satisfied with their overall teaching experience.  
 
However, there a number of areas in vital need of improvement for both those 
doing studentship teaching and hourly-paid teaching. Teaching should not be to the 
detriment of research students’ progress in their studies and university experience, 
nor to the quality of teaching provided to undergraduate (and some postgraduate) 
students. The academic and personal well-being of the PhD teacher must also be 
considered alongside Schools’ teaching needs and studentship requirements.  
 
In particular, there are four main areas of concern arising from this report. These 
are: 

• The lack of transparency around studentship teaching requirements 
 

We found little evidence to suggest that, across the University, the required 
teaching hours are explained clearly and upfront to prospective and incoming 
studentship holders (i.e. about how much contact time, marking, preparation, etc. 
the hours entail). Similarly, it appears many studentship holders are not informed 
how much of their stipend contributes towards the teaching, with some 
complaining of being used as ‘free’ labour. Most perform this teaching work 
without a contract, which raises serious questions about their status as employees 
at the University, and what work is contractually obligated of them.  

 
• The possible impact of high teaching loads on PhD progress and 

completion 

Although most research students do not appear to have unreasonable teaching 
loads, a sizeable number work significant hours a week. This may happen more in 
particular Schools, and/or for students who are self-funded (or even funded) who 
rely on teaching work for income. This report provides no definitive evidence 
whether such workloads impacts on completion rates, although it notes many 
students certainly do feel as if teaching has affected their progress.  
 

• Questions about the level of adequate teacher training and support 
provided to research student teachers 

Although attendance on the Learning, Teaching and Assessment module is 
generally mandatory for research students to teach, this report suggests about only 
half do so, and most find the training of little benefit. Most who do take the module 
only do so after starting teaching. Furthermore, many students are teaching in their 
first year, with comments from some saying they found this stressful and almost 
overwhelming. 
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• For HPLs, level of pay may not always accurately reflect teaching duties 
performed and hours of work 

The University-wide policy states HPLs should generally be on Pay Grade 6 (which 
includes tutors and demonstrators) unless the work is formally determined a lesser 
grade. This report suggests that less than 40% of research students are on this 
grade (although note that 28% were unsure). It is not known how these HPLs’ pay 
grade is determined, although we find it surprising that many research students – 
many of whom plan and run tutorials, seminars and labs, and some even lectures – 
could be on a lesser grade. Furthermore, the negative assessments of time 
allocated by contracts raises questions about what – if any – multiplier is being 
included in HPL’s pay, and whether this adequately covers their actual teaching 
hours.  

Recommendations 
We suggest there are a number of steps that individual Schools and the University 
might consider to address these concerns.  
 

1. Further discussion about the teaching requirements attached to Doctoral 
studentships is needed, to ensure not only research students, but the 
students they teach as well as the University, are adequately protected.  

This includes identifying ways to make sure studentship teaching requirements 
are fairer and more transparent, and to ensure departments and Schools do not 
take undue advantage of this teaching source. One answer is to formalise the 
requirements by introducing ‘teaching fellowship’ studentships which offer a 
clear employment contract, as is common in North American graduate 
programs. Potential drawbacks of this approach (including the possible need to 
extend PhD completion time) would have to be considered.  
 
Short of such long-term considerations, all studentship teachers (current and 
future) should be placed on formal contracts. Currently, there is no policy 
mandate to issue contracts to those teaching as part of a studentship, but this 
needs review. A contract that adequately clarifies what teaching duties and 
hours of work are expected and the equivalent rate of pay from their 
studentship makes teaching expectations clear and transparent to students.  In 
a more symbolic sense, a contract also conveys to a student that their teaching 
activities is recognised and valued as ‘work’ by the School. This may be 
particularly important for studentship teaching, as students do not receive a 
separate wage for this work.  
 
‘Non-contracted’ work raises a series of questions about the status of the 
research student teacher. Are they staff members, or are they only students? If 
the former, are they entitled to access staff services (e.g. Occupational Health) if 
they encounter problems with their teaching work? Are they required to 
observe any Health and Safety or duty of care policies towards their 
undergraduate students? And can they be subject to disciplinary action if they 
fail to uphold their teaching responsibilities?   
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It is advised that a sub-committee of Senate, or other major decision-making 
body urgently investigate this point, and with reference to the NUS-UCU 
Postgraduate Employment Charter (see Appendix 3).  
  
 
2. Review current Graduate Students who Teach policy on maximum 

teaching hours for full-time students 

Although it appears most students’ teaching loads do not exceed the policy 
maximum, there needs to be a discussion about whether the total allowance of 
264 hours a year (based off a 44 week academic year) is reasonable. Most 
research students teach in only two terms, meaning that they could 
theoretically teach 12 hours (effectively 2 days) a week over their term-times 
before this breaches the current policy.   

 
3. Gather more data on the link between completion rates and hours of 

teaching across PhD degree. 

On completion or discontinuation of PhD studies, all students should be strongly 
encouraged to complete a standardised exit questionnaire. This could provide 
an opportunity for the student to, amongst other things: 
- reflect on their research progress over the course of their studies 
-  the extent of support they feel they received from the 

University/School/Department 
- how they felt their teaching contributed and/or proved a challenge to their 

research progress and their future plans 
-  how they would rate their supervision experience and so on.  

Each student should be given the option of an exit interview with a 
representative of the University outside of their school and department for a 
more in-depth review of their PhD experience. 
 
4. Monitor any individual impact of teaching and other activities on students’ 

PhD progress  

A timesheet template for students could be generated to allow them to record 
the extent of their time divided between university-related activities (research, 
teaching, department activities, supervisor projects and so on). This could be 
uploaded onto RAP, and at the time of each 6 month and/or Annual Review 
should be submitted to the director of research in the department/school and 
the Graduate School. Guidelines and processes for raising and addressing any 
concerns should be drawn up and made available (e.g. can the matter be 
resolved between supervisor and student? When might others, such as a Senior 
Tutor for Research, be contacted?)  

 
5. Develop policy around how supervisors might best support their PhD 

students on teaching matters, and protect their interests as both 
researchers and teachers.  
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Such policy could build on best practices that are no doubt already exhibited by 
a number of supervisors across departments. The policy should clarify 
expectations of supervisors in regards to teaching support, and be able to point 
supervisors in the right direction for where they can find more information 
about contracts, pay, etc., list important points of contact and so on. Such 
information should also be made available on the Staff Intranet. Departments 
might also wish to consider how they are currently promoting the Research 
Supervision course offered by LEaD to their staff, and other ways they can help 
to develop supervisory best practise. 
 
6. Develop policy around teaching as a developmental process for research 

students. 

The Graduate School and/or other schools could develop guidelines on how to 
make teaching developmentally appropriate for research students, to ensure 
they are properly equipped for their teaching roles, and able to get the most 
out of their teaching experience and improve their employability prospects. 
Such a policy should consider how the scope, complexity and responsibilities of 
the teaching roles might be increased as the student progresses through their 
PhD year on year, and to make sure research students are not asked to 
complete tasks not aligned with their experience. The policy should also include 
guidelines around how to make sure research student teacher’s experience, 
expertise and interests can best be matched to relevant modules, to make sure 
the teaching is beneficial and not detrimental to their studies and professional 
development. 

 
7. Review the current teacher training offered by the University, and 

whether more options need to be developed. 

More sufficient and appropriate practical training, along with ongoing support, 
should be available for each PhD teacher. The LTA module is a broad course that 
does not always fit the particular training needs of research student teachers. 
Options for more discipline-specific and research student-focussed training 
could be explored.  
 
One possibility is for the Graduate School (or other Schools) to hold a training 
conference coinciding with the induction of each new cohort of research 
students, where other students in various stages of their PhD come to give 
teaching advice and perhaps act as a mentor. This would help with the creation 
of peer support groups and ongoing academic mentors. These groups could 
then meet at regular intervals at a Research Student Teacher Forum (or similar) 
where students can swap tips, discuss concerns and raise issues with others 
(such as Student Union representatives) who can try help solve issues locally. 
Such initiative are already happening at other universities across the country, 
like Bristol University.  
 
Finally, it appears some departments already provide their own induction and 
training meetings, so these should also be encouraged to allow for more 
tailored support and advice.  
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8. Review adherence to Visiting Lecturer policy on HPL pay.  

The multiplier system for calculating paid teaching hours should be clarified and 
adhered to for student HPLs. The 2.5X multiplier should be the default, but this 
can be negotiated upwards or downwards depending on what tasks student 
HPLs are given and how many hours their teaching is expected to entail (i.e. 
whether preparation time is required, whether it includes marking, etc.) Any 
variation should be done formally and by agreement with concerned parties. 

 
9. Improve channels of communication with research student teachers. 

Before commencing teaching, students should be provided with clear 
information about their contract, pay rate and expected duties. Research 
student teachers should be able to easily access their contract and employment 
related information such as university pay scales, HR contacts and staff health 
services and contacts. This could be provided on an already existing online 
system like e:Vision, or students should be able to access the staff intranet and 
have this information available.  
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