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Image 1: Examples of Students’ feedback 
on the communication scenarios:

Formative feedback is essential to students’ learning and progression (Schwartz, 2017). It allows students to reflect on their performance and 

consider how to make improvements (QAA, 2018). All medical ultrasound students attend a formative session at the university to assess 

several areas of practice and skills development during their fifth month of training. This poster aims to share some of the methods used. 

Cartney, P. (2010) ‘Exploring the use of peer assessment as a vehicle for closing the gap between feedback given and feedback used’. Assessment and Evaluation in Higher Education, 35 (5), pp. 551- 564.

Eason, S. and Harrison, G. (2017) Communication skills training in ultrasound: Ultrasound practitioners’ views. Imaging & Therapy Practice, January, pp. 25-30. 

Hauer, K. ten Cate, O. Boscardin, C. Irby, D. Lobst, W. and O’Sullivan, P. (2014) “Understanding trust as an essential element of trainee supervision and learning in the workplace”. Advances in Health Sciences Education, 19 (3), pp.435 - 456. 

Knight, R. Dipper, L. and Cruice, M. (2016): Viva survivors – the effect of peer-mentoring on pre-viva anxiety in early-years students. Studies in Higher Education, 43 (1), pp.190-199, DOI: 10.1080/03075079.2016.1161018

QAA (2018) UK quality code for Higher Education: Advice and guidance Assessment Understanding assessment: its role in safeguarding academic standards and quality in higher education A guide for early career staff. Available at: 

https://www.qaa.ac.uk/docs/qaa/quality-code/advice-and-guidance-assessment.pdf?sfvrsn=ca29c181_4 (Accessed 17June 2019)

Schwartz, R. (2017) Using the GPS of formative and summative assessment to guide teaching and learning. White Paper. Wolters Kluwer. Available at: http://nursingeducation.lww.com/free-resources/resources/white-papers/gps-of-formative-

and-summative-assessment.html (Accessed 17 June 2019)

Tolsgaard, M. G. and Chalouli, G.E. (2018) ‘Use of ultrasound simulators for assessment of trainee competence: trendy toys or valuable instruments?’. Ultrasound in Obstetrics and Gynaecology, 52 (4), pp. 424 - 426

Information about knowledge or skills gaps, identified during 

these formative sessions, assists the programme team to work 

with students to develop action plans in association with clinical 

colleagues in practice. The nature of the sessions also enables 

students to develop reflective skills, by challenging them to 

identify strengths or weaknesses in their own learning.

Despite being time consuming, formative assessment of clinical 

ability and reasoning, using simulation, provides additional 
individual feedback on communication skills and ergonomics.
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Viva Voce using clinical 
images from real cases

• A formative viva voce 
assessment assists 
students to link theory to 
practice (Schwartz, 2017), 
whilst preparing them for 
their final summative 
clinical and academic 
assessments. Many 
students find the viva type 
assessment stressful 
(Knight et al, 2016), so 
opportunities to practice 
are highly valued.

• One to one

Clinical skills and support

• Using simulation  and 
questions staff can assess 
students’ clinical skills, 
such as hand-eye co-
ordination, ability to obtain 
correct sections and 
manipulate controls.

• It provides a safe space for 
students to discuss the 
level of support they are 
receiving from the clinical 
department.

• Feedback is provided to 
clinical staff.

• One to one 

Communication skills

• Scenarios are used during 
a role play session to help 
the student to develop 
their skills in delivering 
difficult news, preparing 
them for their future role 
(Eason and Harrison, 
2017)

• Peer feedback on 
participants’ interactions 
which allows students to 
practice their feedback 
skills and share inter-
professional knowledge

• Small group session

Discussion
Formative feedback is important for progress and success in a Higher 

Education setting (QAA, 2018). With course retention becoming 

increasingly important, opportunities to promote formative feedback 

are essential. Within communication skills group work, students reflect 

on their own thoughts and feelings to give feedback to their peers on 

the wording used when delivering difficult news (Image 1). Students 

can find role play uncomfortable (Eason and Harrison, 2017). Using 

small groups and peer feedback, combined with the support of an 

experienced lecturer could help to lessen anxiety that students may 

feel about giving feedback to their peers, thus encourage the student 

to utilise the feedback received (Cartney, 2010). The ability to give 

constructive feedback to build trust and encourage learning 

development, rather than being detrimental to learning (Haure et al,

2014) is an important skill for all. 

Students can practice for their summative clinical assessments during 

the viva. This method allows identification of students who need 

additional support (QAA, 2018). Formative assessment of the 

students’ clinical ability using simulation (image 2) is widely used 

(Tolsgaard and Chalouhi, 2018), however some students find the 

simulator difficult to use. Further research is needed in this area. 

Image 2: A student using the simulator

I’m not sure
• Don’t worry/ try 

not to worry

• It’s a tough time

• Everything is fine, 

except…

I don’t like
• Speaking rapidly

• Limited eye contact

• Too much information

• Talking over the 

patient

I like
• Do you want me to 

show you what I 

can see?

• Calm approach

• Clear, concise

• Respectful
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