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MODULE SPECIFICATION – UNDERGRADUATE PROGRAMMES 

 

KEY FACTS 

 

Module name Cognitive Psychology 2 

Module code PS2003 

School School of Arts and Social Sciences 

Department or equivalent Department of Psychology 

UK credits 15 

ECTS 7.5 

Level  5 

Delivery location (partnership 

programmes only) 

 

 

MODULE SUMMARY 

 

Module outline and aims 

 

The module provides one of the core areas of psychology required by the British Psychological 

Society for all students taking undergraduate programmes accredited for providing the 

Graduate Basis for Registration. The module provides a prerequisite for a number of specialist 

programmes at level 3. Broad learning outcomes are shared with PS2002 Cognitive Psychology 

1, but the two modules cover different aspects of cognition. 

 

1) To provide you with an overview of some of the diverse and developing areas of cognitive 

psychology. 

2) To enable you to evaluate theory and research findings in cognitive psychology. 

 

Content outline 

 The fragmentation of cognition: adaptive solutions to the problems we (and other 
animals) face. 



 

 The unity of cognition: common principles in perception and cognition. 
 The complexity of cognition: the example of word learning (1.) 
 The complexity of cognition: the case of word learning (2). 
 The origins of cognition – phyologeny and ontogeny. 
 Similarity and representation. 
 Theories of categorization. Prototype theory.  
 Theories of categorization. Exemplar theory and insights from neuroscience.  
 Logical reasoning. 
 Decision making and probabilistic inference. 
 

Co-requisite Modules 

PS1003             Cognitive Approaches to mind and behaviour 

 

 

WHAT WILL I BE EXPECTED TO ACHIEVE? 

 

On successful completion of this module, you will be expected to be able to: 

 

Knowledge and understanding: 

 Analyse the nature of scientific approaches to the study of cognitive phenomena. 
 Demonstrate substantive knowledge of experimental work and theory in Cognitive 

Psychology. 
 Demonstrate a critical awareness of debates and theoretical issues in the field of 

Cognitive Psychology. 
 

Skills: 

 Contemplate different theoretical approaches. 
 Use models and theories to explain cognitive phenomena. 
 Relate empirical evidence to theory. 
 

Values and attitudes: 

 Recognise the importance of a scientific approach to the study of cognition. 
 

 

HOW WILL I LEARN? 

 

Teaching is delivered via a combination of asynchronous and synchronous activities. ‘Synchronous 

teaching’ includes a combination of large group lectures, and small group activities where the 

lecturer may divide their ‘contact hours’ between the groups. ‘Asynchronous teaching’ is 

supported by a variety of means that may include directed reading, web-based learning materials, 



 

recorded lectures, forums and other activities. The teaching is structured to ensure that all 

learning objectives are met and all content is covered.   

 

Teaching pattern: 

 

 Teaching 

component   

Teaching 

type 

Contact 

hours 

(scheduled) 

Self-directed 

study hours 

(independent) 

Total student 

learning 

hours 

 Asynchronous 

activities   

Guided 

study 

10 30 40 

 Synchronous 

activities   

Lectures, 

small 

group 

activities  

 

10 100 110 

Totals:   20 130 150 

      
 

 

WHAT TYPES OF ASSESSMENT AND FEEDBACK CAN I EXPECT? 

 

Assessments 

2-hour MCQ and higher-MCQ based examination (higher MCQ questions require more critical 

thinking than standard MCQ questions) 

  

Assessment pattern: 

Assessment component Assessment type Weighting Minimum 

qualifying mark 

Pass/Fail? 

Unseen examination Written Exam 100  N/A 

 

Assessment criteria 

Assessment Criteria are descriptions of the skills, knowledge or attributes students need to 

demonstrate in order to complete an assessment successfully and Grade-Related Criteria are 

descriptions of the skills, knowledge or attributes students need to demonstrate to achieve a 

certain grade or mark in an assessment.  Assessment Criteria and Grade-Related Criteria for 



 

module assessments will be made available to students prior to an assessment taking place. 

More information will be available from the module leader. 

 

 

Feedback on assessment 

Following an assessment, you will be given their marks and feedback in line with the Assessment 

Regulations and Policy. More information on the timing and type of feedback that will be 

provided for each assessment will be available from the module leader. 

 

Assessment Regulations 

The pass mark for the module is 40%. Any minimum qualifying marks for specific assessments 

are listed in the table above. The weighting of the different components can also be found 

above. The Programme Specification contains information on what happens if you fail an 

assessment component or the module. 

 

 

 

INDICATIVE READING LIST 

 

THE STRUCTURE OF COGNITION 

 

Alcock, J.  (2001).  Animal Behavior: An evolutionary approach (7th edition). Sunderland, MA: 

Sinauer Associates Inc. Chapters 4 and 10.  

Chierchia, G. (2006). Formal Semantics. In: Encyclopedia of Language and Linguistics. 2nd ed. 

Elsevier; pp. 564-579  

Cook, V.J. & Newson, M. (1996). Chomsky’s Universal Grammar. Oxford, UK: Blackwell. Chapter 

1 

Crain, S. & Thornton, R. (1998). Investigations in Universal Grammar: A Guide to Experiments on 

the Acquisition of Syntax and Semantics. Cambridge, MA: MIT Press. Some chapter 

Endress, A. D. & Hauser, M. D. (2010). Word segmentation with universal prosodic cues Cognit 

Psychol, 61, 177-199 

Endress, A. D., Cahill, D., Block, S., Watumull, J. & Hauser, M. D. (2009). Evidence of an 

evolutionary precursor to human language affixation in a nonhuman primate. Biol Lett, 5, 749-

751. 

Feigenson, L. Dehaene, S. & Spelke, E. (2004). Core systems of number. Trends Cogn Sci, 8, 307-

14. 



 

Gallistel, C.R. (2000). The replacement of general-purpose learning models with adaptively 

specialized learning modules. In: The Cognitive Neurosciences (Gazzaniga, M., ed.). Cambridge, 

MA: MIT Press, 1179-91 

Gillette, J.; Gleitman, H.; Gleitman, L. R. & Lederer, A. Human simulations of vocabulary learning. 

Cognition, 1999, 73, 135-76 

Gleitman, H., Reisberg, D., Gross, J. (2007): Psychology (7th edition). New York, NY: Norton & 

Company. Chapters 2 and 3 

Henson, R.N.A (1999). Coding position in short-term memory. International Journal of 

Psychology, 34 (5-6): 403-409. 

Landau, B., & Gleitman, L. R. (1985). Language and experience: Evidence from the blind child. 

Cambridge MA: Harvard University Press. Chapter 8 

Medina, T. N., Snedeker, J., Trueswell, J. C., & Gleitman, L. R. (2011). How words can and cannot 

be learned by observation. Proc Natl Acad Sci USA, 108, 9014-9019 

Peña, M., Pittaluga, M., Mehler, J. (2010). Language acquisition in premature and full-term 

infants. Proceedings of the National Academy of Sciences 107(8), 3823-8 

Pinker, S. (1995). Language acqusition. In: An invitation to cognitive science (vol 1; L. R. Gleitman  

& M. Liberman, eds., 2nd edition). Cambridge, MA: MIT Press. 

Pinker, S. (1995). Why the child holded the baby rabbits: a case study in language acqusition. In: 

An invitation to cognitive science (vol 1; L. R. Gleitman  & M. Liberman, eds., 2nd edition). 

Cambridge, MA: MIT Press. 

Saffran, J.R. (2003). Statistical Language Learning: Mechanisms and Constraints. Current 

Directions in Psychological Science, 12 (4) ,110-114. 

Weikum, W.M., Oberlander, T.F, Hensch, T.K., & Weker, J. (2012). Prenatal exposure to 

antidepressants and depressed maternal mood alter trajectory of infant speech perception. 

Proceedings of the National Academy of Sciences. 9 (Supplement 2) 17221-17227. 

 

Further specific journal articles may be recommended on a week-by-week basis. 

 

Further references and journal articles may be provided during lectures and on Moodle. 

 

Thinking and reasoning  

 

Minda, J. P., & Smith, J. D. (2002). Comparing prototype-based and exemplar-based accounts of 

category learning and attentional allocation. Journal of Experimental Psychology-Learning 

Memory and Cognition, 28, 275-292. 

Nosofsky, R. M. (1992). Similarity scaling and cognitive process models. Annual Review of 

Psychology, 43, 25-53. 



 

Oaksford, M. & Chater, N. (2009). Précis of Bayesian rationality: the probabilistic approach to 

human reasoning. Behavioral and Brain Sciences, 32, 69-120. 

Tversky, A. (1977). Features of Similarity. Psychological Review, 84, 327-352. 

Tversky, A., & Kahneman, D. (1983). Extensional versus intuitive reasoning: The conjuctive 

fallacy in probability judgment. Psychological Review, 90, 293-315. 

Wills, A. J. & Pothos, E. M. (2012). On the adequacy of current empirical evaluations of formal 

models of categorization. Psychological Bulletin, 138, 102-125.  
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Appendix:  

 

CODES 

 

HESA Code Description Price Group 

07 Psychology and Behavioural Sciences C 

 

JACS Code Description Percentage (%) 

C850 The scientific study of the mechanisms and processes 

associated with perception, learning, memory and 

thinking. 

100 

 

 

 


