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Students’ Union Standing Report 

Summary 

Included in this report are updates on: 

1. Student Union Strategy 2016 – 2020 and Values Survey 

2. Review of Student Officer positions 

3. SU physical space and the Tate Level 1 Project 

4. Rebrand of Student Union 

5. Welcome Week 2016 

6. Programme Reps 

7. Learning Enhancement Awards 

8. Friday Prayer 

9. Students’ Union Awards 

10. Other large evening events 

 

 

Appendix: Report on the Research Students who Teach Survey: Preliminary Findings 

 

Appended to the Standing Report is a report on the preliminary findings of a Research 

Students who Teach Survey at City University London. This report was received by Senate 

for consideration on 18 May 2016. 

 

The survey was conducted by City’s Students’ Union. It was launched on 23 March and 

closed on 4 May, after which a more detailed report will be generated. The attached findings 

reflect the sample as at 27 April. This report focuses on the key aspects and issues for 

research students teaching on a studentship, and those who do hourly-paid teaching work. 

 

 

 

 

 

 

Two actions are required: 

 
 
Education and Student Committee is asked to 
 

(a) note the Standing Report 
 

(b) note the preliminary findings for the Research Students who Teach Survey 
  



1. SU Strategy Development 2016 – 2020 and Values Survey 
 

As part of developing this new vision for the Union in 2020, we want to create a Students' Union that 

is central to the City University London community. This community includes students, staff within 

the University, and the local community. We're reviewing the Students' Union's values and we want 

to ensure that they align with the key groups within the Union, which includes the Trustee Board, 

Students’ Union Staff, full and part time officers, and University staff. Assisted by the National Union 

of Students (NUS) at the Union’s strategic away day, the Trustee Board will be reviewing the results 

of the values survey that has been conducted and using these results to refresh the organisation’s 

values, identify some headline themes for the plan (in conjunction with the research data from 

Segmentation Project) and will identify a new mission statement for the organisation. 

 

 

2. Review of Student Officer Positions 
 

We have been evaluating the current remit and effectiveness of the Students’ Union full time 
officers to ensure they have effectively address student interests and needs. This has focused on the 
Presidential and Vice President Education roles. It was identified that the scope of President Role 
includes an extremely wide range of responsibilities including, but not limited to: 
Chairing the trustee board 

 The face of the organisation and responsible for external communications 

 Leading all campaigns and progressing approved motions 

 Leading on Welfare, including faith and wellbeing 

 Leading on Community, including City Communities Sub Committee 

 Students’ Union strategy and evaluating and progressing the organisation 

 Being the Student member on a significant number of University Committees. 
  
This range of responsibilities leads to individual officers having to prioritise and inevitably not 
succeeding in aspects of their role. Having five distinct schools, with students with varying needs, 
makes this a particular challenge. Currently, the Students’ Union does not have student 
representation on the strategic and development activities and committees in schools, the main 
engagement in schools is in relation academic quality and standards and developing Programme 
Representation. It is vital that student representation is embedded in every level of the institution, 
therefore we are proposing that the Vice President Education takes the responsibility for school-
level strategic conversations and campaigns, allowing for more attention to be given to the Schools 
and giving more time for the President to focus on University-wide strategic aims and the Students’ 
Union's strategic aims. 
 
Secondly, a student motion has come forward for a Vice President Welfare and Community. This is a 
common forth sabbatical officer and would allow an increased focus on the student community and 
welfare of our students, both increasingly important elements of the Students’ Union's work and the 
University’s vision. More information will be given on this proposal once it goes through the 
Students’ Union's Executive Committee. 
 

  



3. Students’ Union Physical Space and the Tait Level One Project 
 

The Students’ Union has been working with Property and Facilities, Sodexo and the Chaplaincy on 

the of the Tate Level 1 redevelopment. We ran joint focuses groups to get feedback on the multi-

faith area to ensure this vital space is fit for purpose. We have given extensive feedback on the café 

space so that students feel that this is a space that they will want to spend time in. 

 

 

4. Rebranding the Students’ Union 
 

One of the Students’ Union’s key priorities has been to create a brand identity that reflects our 

mission and our members. It was felt that a new brand identity should be launched alongside our 

new strategy to demonstrate the distinct change in the Union's vision and ambition, visually as well 

as organisationally. Therefore, we went out to tender for an innovative and creative company that 

can help us to redesign and rebuild our brand, including our visual identity, website and 

merchandising, whilst develop our marketing and communications strategies. 

 

Having undergone the tender process we have appointed Holden’s, a leading Manchester creative 

agency, who have integrated expertise in branding, communications, digital, environment design, 

experiential and virtual reality. They will be required to develop a new brand identity and marketing 

strategy that enhances the Union. Our new brand will require approval from our Board of Trustees. 

 

The rebrand will comprise three stages. Firstly Holden’s will build on their existing knowledge of 

CULSU, and will embark on a comprehensive immersion process in order to gain a solid 

understanding of the Students’ Union, our current brand and communication challenges, and the 

services and experiences that we offer to students. This will include workshops with key 

stakeholders, staff and students, an audit of our current communications and marketing activity, and 

a tour of the University and Union along with a discussion with architects. 

 
 

 
5.  Induction Week 2016 

 
The Students’ Union have created a set of initial objectives for the programme that we will deliver 
during induction. These include: 

 A programme that is engaging and has a positive impact for new and returning students and the 
Students’ Union. Our strategy is to go beyond the traditional ‘Freshers’ events to provide a 
programme that will attract the diversity of students that come to City. This will be based on 
evaluation and ticket sales from previous years, survey data and most importantly the segmentation 
research that was undertaken by the Students’ Union. This has provided an extensive evidence base 
to shape an innovative, creative and fit for purpose programme.  

 To give new City University London students positive opportunities for their social induction into 
university life. 



 To make the Students’ Union visible to students and understood by students, leaving a positive, 
lasting impression. 

 To meet the specific needs of students across different groupings (background, programme, 
demographic, segment) during the induction period. 

 To give returning students a second (or third) opportunity for all of the above. 

 To generate income for the Students’ Union, and obtain value for money. 
 
  

  

6.  Programme Reps 

 
We are currently undergoing a review of our Programme Reps scheme to look at how we can 
improve the training we provide and the support we give, and equip our Reps with the strengths to 
report issues and successes to the University on their experiences. 
 
We have undertaken a survey of staff in Schools who work directly with Programme Reps and of 
Programme Reps themselves to understand their experiences and take on board how we can look to 
improve the Scheme – we will be holding a meeting between the Students’ Union and Quality 
Officers on 18th May to plan how we can implement the feedback and address any issues raised. So 
far, satisfaction with the scheme has averaged 4/5 from 70 respondents to the Programme Rep 
Survey.  
 
In addition to this, we have been working with a section of Students’ Unions around the country to 
understand how they run their Rep schemes, and what codes, practices and bonuses they put in 
place. 
 
 

 
7.  Learning Enhancement Awards (Formerly the Student Voice Awards) 
  
We have had a total number of 359 nominations for the Award. The nominations have now closed 
and we are now in the process of planning the ceremony, which is due to take place on Monday 9th 
May in the Northampton Suite. 
 
 
 

 
8.  Friday Prayer 

 
The first official on campus Friday Prayer for four years was held on 1st April and we are incredibly 
proud of the progress that has been made to allow this to happen. There were over 200 brothers 
and 100 sisters in attendance for the first prayer at 1:30pm, which was significantly more students 
than expected. 
 
Unfortunately, there were a number of last minute health and safety requirements from the 
University that reduced the capacity of the Northampton Suite and added some additional 
requirements, and so not all students were able to pray in the same space. In future, this will be 
coordinated further in advance to ensure we are able to facilitate everyone. Last week's prayer 
demonstrated just how important it is to have Friday Prayer on campus and the huge number of 



students who require the facility and students can look forward to having an official Friday Prayer in 
September. There were a large number of student volunteers on the day who helped set up and tidy 
afterwards, and ensured the event went smoothly regardless of the capacity challenges. 
 
Since the paper was approved by the University’s Executive Committee which gave approval for 
Friday Prayer to take place on campus the Students’ Union, Islamic Society, Ahlulbayt Society, 
Medinah Society and members of the University Chaplaincy have been meeting regularly to secure 
suitable arrangements, facilities and training for Friday Prayers. It was intended that Friday Prayer 
should be held on campus this year. 
 
At City University London, we have a strong community of students from diverse backgrounds - 
including those of faith and no faith. Our close-knit student community and the efforts from all of 
our student volunteers and Societies helps us to foster values of togetherness, compassion and 
respect, offering an ever-improving student experience. Friday demonstrated how working together 
with students we could help to promote these values at City University London.  
 

 
9.  Students’ Union Awards 
 

Islington Assembly Hall held our 21st annual Activities Awards Night on the 1st April. Our coveted 

awards were handed out at a ceremony led by Yusuf, VP Activities & Development, and included live 

entertainment from the incredibly talented Dance, Bhangra and Creative Societies, a drinks 

reception and buffet dinner, kindly provided by Sodexo. 

Our coveted trophies were handed out to a number of students, Societies and projects that have 

helped to build the City community over the past year by providing opportunities for fellow 

students, by creating change at City and in the wider world, and improving the student experience 

for all. 

The AhlulBayt Society were awarded the Society of the Year trophy, recognising the important work 

they've done this year with interfaith programmes, fundraising, spiritual and intellectual debates, 

and helping to get Friday Prayer reinstated on campus for Muslim students this year. 

The Best New Society and Most Improved Society Awards were handed out to the Psychology 

Society and Law Society respectively; in both cases celebrating the work they've done to engage 

students in their academic Societies, whilst promoting academic and employability advice and 

opportunities. 

The bronze, silver and gold colours awards were also handed out on the night, given to those who 

have given varying levels of support, time, talent and dedication to the student community, by 

leading Societies, projects, clubs and teams, and improving student life for all. 

  

The full list of award winners includes: 

Society Of The Year: Ahlulbayt Society 

Best New Society: Psychology Society 

Most Improved Society: Law Society 



Society Committee Member Of The Year: Om-Kalthoom Bashumailah 

Best Contribution To Charitable Fundraising: Islamic Society 

Most Creative Charitable Fundraiser Award: Islamic Society's Charity Week 

Sustainability Project Award: AhlulBayt Society's Hungry For Justice 

Newcomer Of The Year Award: Rebecca-Zara Vogwell from the Midwifery Society 

Overall Contribution To Student Community Award: Zain Ismail from the Law Society 

Student-Led Event Of The Year Award: Dance Society's Christmas Party 

 

10.  Other Large Evening Events 
 
Law Ball:  

The Law Ball is a ball hosted by the CULSU Law Soc, and is being held on Friday 8th April 2016 at the 
Royal Horseguards Hotel. The Law Soc achieved this by securing £4k of funding from the City Law 
School, and have sold out of tickets, with a long waiting list for people wanting to purchase tickets if 
possible.  

 

SHS Ball:  

Four of the Health School societies under CULSU have been organising an SHS Ball for late June. They 
have successfully managed to secure £2k of funding from the School of Health Sciences and are 
currently selling tickets. The ball is booked to happen in the Islington Assembly Hall.  

The Students’ Union Activities Awards 2016:  

This event happened on Friday 1st April in Islington Assembly Hall, and was a success as 170 
students and university staff attended. Multiple awards were given out to celebrate the extra-
curricular achievements of societies and students at City, and the event has received positive 
feedback from those who attended.  

 

End of term party:  

The CULSU end of term party was hosted by the Law Society, Canadian and American Law Society, 
and the Trading and Investment Society, and was a night to celebrate the end of term with a white t-
shirt and marker theme where students write messages on each other’s t-shirts. Free t-shirts were 
provided by the SU, and so were free marker pens. It had a special 2am late licence finish.  

 

Sports Awards:  

The Annual Sports Awards is currently being organised by City Sport, with arrangements for the 

night being focussed around student input given by the Team City sports captains. The nominations 

have currently opened, and The SU are working with City Sport through organising a panel of 

students to choose the awards winners, with the panel consisting of the SU Vice President of 

Activities, the SU Sports Officer, and roughly 5-6 sports captains from various sports teams. 



Appendix 1 

 

Report on the ‘Research Students who Teach’ survey: Preliminary Findings 
 

About the Survey  

This a report on the preliminary findings for the Research Students who Teach Survey at 

City University London. The survey is being conducted by City’s Student Union. It was 

launched on the 23rd of March and will close on the 4th of May, after which a more detailed 

report will be generated. The current findings reflect the sample as the 27th of April. This 

report focuses on the key aspects and issues for research students teaching on a 

studentship, and those who do hourly-paid teaching work. 

Key Findings: 
 

 72% of those surveyed are currently involved in teaching activity 

 Nearly all studentship holders (56 out of 65) are required to teach as part of their 

stipend. 

 80% of those fulfilling studentship teaching requirements do not have a written 

contract 

 The hours of teaching required for a studentship vary across departments and 

Schools. 

 Only 28% of funded students report the teaching requirements were specified in their 

offer letter.  

 35% of studentship holders reported teaching more than 6 hours a week on average 

 Just over half of those teaching on studentships agreed with the statement “if I were 

free to choose, I would have chosen to teach less”. 

 An equal amount strongly or somewhat agree the amount of teaching they are 

required to do as part of their studentship is fair and reasonable as do those who 

somewhat or strongly disagree. 

 Two-thirds (67%) of the sample have done paid teaching work. 

 80% have received or are waiting to receive teaching contracts, but 43% stated they 

only received their contracts after they had started teaching 

 A minority reported being on UniTemps contracts for teaching work 

 Half of all hourly paid teachers reported being on the Grade 5 or Grade 6 pay rate. 

The remainder are either unsure or indicated they received another hourly pay rate. 

 Half of the hourly-paid teachers (28) spend less than 4 hours per week on teaching. 

Nearly a quarter (13; 23%) spend 8 hours or more. 

 An almost equal amount of people somewhat agreed (27%) that their rate of pay was 

adequate, as those who strongly disagreed (25%). 

 Over 50% of respondents somewhat disagreed or strongly disagreed that the 

contract allocates adequate time for preparation. 

 



 Demographics of the Sample 
 

 There are 93 full-time and 15 part-time PhD students.  

 Approximately a third each are in their second or third year.  

 Most (over two-thirds) are in their late 20s/early 30s.  

 57 per cent identified as women, 37 per cent as men. 

 Over half of the whole sample (65) hold a doctoral studentship or scholarship from 

City University. 

 72 per cent of the whole sample are currently involved in teaching activity.  

 Most of the sample have taught in the School of Arts and Social Sciences (53) and 

the School of Mathematics Computer Science and Engineering (29) with 12 from the 

School of Health Sciences. Responses from CASS (6) and Law (3) were noticeably 

low, which may indicate either a smaller number of research students in these 

schools or a lack of teaching opportunities. 

 

 

 

Funded Students who Teach 
 

Studentship Teaching Requirements 
Studentship holders were asked whether they were required to teach as part of their 

studentship agreement (i.e. are not paid for this work on top of their stipend). 

Out of 65 respondents, 56 stated they do have to fulfil such requirements, whilst 3 stated 

they are paid on top of the studentship for their teaching work (all from SMCSE), and 6 were 

not sure. 
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Studentship holders were also asked whether they hold a contract for this teaching work. 

The vast majority, at 48 out of 60 respondents (80%) answered no, whilst 8 respondents 

said yes and 4 were unsure. Those with a contract were mostly from the SMCSE (7), 1 was 

from CASS. 

 

 

 

Of those that did have a contract: 

o 3 said it mentioned their teaching duties 

o 5 said that it specified their hours of work. 

o 5 said that is specified the pay for these hours  

 

Those without a written contract were asked whether there is a specified amount of teaching 

they have to do. 32 respondents answered yes, 10 stated there wasn’t and 12 were not sure. 

 

There was a noticeable inconsistency in how many hours this teaching requirement entailed, 

across departments and Schools. Some studentship holders have to start teaching from their 

first year, whilst others only teach in years 2 and 3. Respondents were asked an open-ended 

question about how much teaching they are required to do as part of the studentship, and 

how this amount is calculated, to which there were a number of varied responses. Some 

respondents expressed confusion about how the amount of required teaching is worked out, 

and others claimed this specified amount does not reflect the actual number of hours they 

spend teaching: 

“40 contact hours with a x2.5 multiplier, 2 seminars per term on average” 

“I have been told that I am expected to do 100 hours per year (after year 

one) in fulfillment of my studentship requirements. No idea how it is 

calculated, other than the vague detail of a multiplier of 2.5 for marking 

allocation beyond taught seminar hours (which I did 4 per week), and 

emails, prep, readings, student meetings etc.” 
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“No more than 6 hours per week, at discretion of supervisor.” 

“Not clear if 50 hrs/year or 50hrs over 3 years” 

“Requirement of 3 hours per week during term time, no pay” 

“I was required to do 150h/year, according to the hours defined by the 

module leader (not effective hours). Currently, I am doing paid teaching 

(120h) and I log my hours.” 

“As a first year I am required to teach 30 hours/year and for the 

remaining two years 50 hours/year. This does not take into account any 

preparation nor any marking time.” 

 

Communication of the specified teaching hours came from a variety of sources, through both 

official and word-of-mouth channels. A near equal amount found out from their offer letter 

(28%) as those who found out from their supervisor (27%), suggesting not all students were 

aware of the specified amount of teaching they would have to do until after accepting their 

offer. Some found out from other students (12%) or the departmental PhD handbook (9%). 

 

 

Of the 6 respondents who answered ‘other’, one noted their supervisor was unaware of the 

teaching requirements and one stated they had to request for the official paperwork where 

this requirement was specified: 

“My advisor was unclear on the requirements and felt that this number 

was too high.” 

“Paperwork/Documents reviewed on request during PhD Student-Staff 

Liaison Committees (or similar)” 

 

Teaching Duties and Hours 
Respondents were asked to indicate the duties that they carry out as part of their 

studentship teaching requirement. Teaching preparation, delivery, assessment and 

answering student queries make up the majority of respondents’ duties. A minority of 

respondents are taking on significant responsibilities, including leading a module (8%) and 

pastoral responsibilities (15%), for which they do not receive any extra pay.  
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For the very small minority of studentship holders who held teaching contracts which 

specified their teaching duties (3), contracted duties included: leading 

seminars/tutorials/labs; course-related administration; marking/assessment and assessment 

feedback sessions. However, all 3 respondents reported engaging in teaching duties not 

stated in their contract (such as delivering lectures and holding office hours).  

 

Respondents were asked to estimate how many hours they spend teaching on average in 

the academic year. The most common response was 2-3 hours (20%), although 13% 

average 7-8 hours and 12% more than 8 hours.  

 

 

 

According to the University’s Graduate Students Who Teach policy, the maximum number of 

hours a postgraduate student can teach is 6 hours a week over an academic year of 44 

weeks. The question specifically asked respondents to average their response over the 

academic year, although there is no guarantee all respondents will be aware of the policy-
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Frequency % 

Leading a module   
 

5 8% 

Planning lectures   
 

23 38% 

Delivering lectures   
 

26 43% 

Planning seminars/tutorials/labs   
 

32 52% 

Leading seminars/tutorials/labs   
 

46 75% 

Course-relation administration 
(e.g. taking registers) 

  
 

35 57% 

Pastoral responsibilities   
 

9 15% 

Holding office hours   
 

20 33% 

Replying to student emails   
 

38 62% 

Marking/assessment   
 

49 80% 

Assessment feedback sessions   
 

22 36% 

Other (please specify):   
 

6 10% 



stated length of the academic year. The majority only taught during the Spring and Autumn 

terms (77% and 87%) respectively), so it is possible some of these would not exceed an 

average of 6 hours over 44 weeks. Nevertheless, some students (5) reported teaching all 

three terms. Of these, 1 respondent said they work 6-7 hours and one said they work over 8 

hours, suggesting that University policy is being breached in some cases.  

More data is needed to ascertain whether the other 35% of students who reported teaching 

more than 6 hours a week are exceeding the maximum average set out in the policy. 

Nonetheless, The Student Union asks whether the total allowance of 264 hours of teaching a 

year is a reasonable recommendation for a full-time research student – given this would 

result in an average of 12 hours (i.e. effectively 2 days) a week over the two main teaching 

terms. In the case of studentship holders who teach for no extra pay, doing 6 hours work a 

week – even if it is only over 2 terms – may be felt by some to overly burden their finances 

and time:  

If I had been paid for all of the teaching work I had done as a research 

student I wouldn't have felt compelled to take on more part-time work 

(including but not limited to teaching). The Studentship alone is not 

enough to cover the many costs of living in London with any reasonable 

quality of life. Failing to pay research students for the teaching they do 

means many have to seek additional money from elsewhere; this either 

means they do more paid work (which takes away from time spent 

researching and writing, and the PhD takes longer) or they receive 

additional money/support from parents/family/whomever (which means 

that doing a PhD remains open to a relatively privileged set of people). 

 

Furthermore, whilst the policy claims teaching activity is “subject to the approval of their 

supervisor and Head of Department, provided the activity does not jeopardise the progress 

or completion of their research studies or the experiences of the students in receipt of such 

teaching activity”, the majority of studentship holders are required to teach and have little say 

about how much this amounts to. Just over half of studentship holders (30) agreed with the 

statement “if I were free to choose, I would have chosen to teach less”.  

 

Views on the Studentship Teaching Experience 
 

60 respondents answered a series of questions asking them about their satisfaction with the 

teaching experience as studentship holders. Mirroring the earlier findings of inconsistencies 

in the amount of teaching funded students are told they have to do and how these are 

communicated, two thirds (40) somewhat or strongly disagree that teaching requirements 

are clearly communicated to those on studentships or scholarships, and are consistent 

across the department.  

 

“I find that it should be much clearer regulated what and how much we 

are teaching. It seems that this is left vague on purpose” 

 



“There is significant disconnect of information between advisors and 

[Head of Department] about teaching requirements.” 

 

Most agree (37) that they receive an adequate level of support from other academic staff for 

their teaching work.  

 

“The member of academic staff that I worked most closely with was 

extremely supportive. However, there seemed to be an issue with clarity 

about what was required from people on studentships. It would be much 

easier if this was made clear in advance.” 

“The lecturers I work with are very helpful and supportive.” 

 

Around half agree that have sufficient training or knowledge to tech at City to their 

best of their ability, over a third, however, disagree. 

“The first year I taught I felt very stressed and under-prepared to teach, 

but it got better the following years.” 

“I have extensive teaching experience from previous jobs. This has 

helped me keep the amount of time spent on prep and marking to a 

minimum. Had I not had this experience, however, this would have been 

very different.” 

 

An equal amount strongly or somewhat agree the amount of teaching they are required to do 

as part of their studentship is fair and reasonable as do those who somewhat or strongly 

disagree. Some of the written responses were very critical of the studentship teaching 

requirements, with some openly unhappy about what was seen as a way for the University to 

receive ‘free’ teaching:  

“It is an unfortunate obligation I have to fulfil for my studentship and I am 

unhappy every time I have to teach. University staff want to sell me the 

teaching "for my experience", but I have years of teaching experience and 

was so glad I could leave teaching to do a PhD, and I never want to teach 

any more, I want to go into research. I do not want to complain as I knew 

beforehand I had to teach for this studentship and I am fulfilling my 

obligation to the best - however, these are my feelings.” 

“It is not fair to not get paid for teaching.” 

“I've been involved in many other activities at City, which do not 'count' 

because they're not teaching. Only teaching is 'recognised', and 

encouraged. This makes me think that the teaching requirement may not 

be about PhD students getting the skills required for their future career, as 

much as a way to get some teaching done for free.” 

 



Another prominent theme from the written responses was that the studentship requirements 

negatively impacts their ability to complete on time.  

  

“We studentship students have less time for our PhD than students who 

pay their fees themselves - but are expected to have submitted after 3 

years too - this is not logical. The teaching steals my PhD time.” 

“Also, the amount of preparation required for the teaching (ensuring all 

readings are done plus planning of seminar sessions) took up 2 full days 

per week, leaving me with very little time to focus on my PhD.” 

“It's odd how PhD students (especially those on studentships) are pushed 

to finish on time, yet many students I know from other divisions and 

schools are required to do sometimes a lot of teaching and marking on 

subjects they're not necessarily experts in, which of course slows down 

their progress to completion.” 

 

Furthermore, 38 out of 59 respondents (64%) somewhat to strongly agreed with the 

statement: “The teaching has affected the progress of my PhD”. 

 

 

 

Hourly-Paid Teachers 
 

Two-thirds (67%) of the research students in the sample have done paid teaching work. 

 

More than half of those in paid teaching work have worked as a Teaching Assistant.  
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‘Other’ included: Clinical tutor, Co-teacher on a module, Extra marking, Laboratory 

demonstrator, Marker, Marking assistant, Session coordinator and teacher for widening 

participation activities, Tutor for student with learning difficulties, Visiting Lecturer, Seminar 

leader.  

 

Contracts 
 

Of the students doing paid teaching (total 66), more than three quarters (53, 80%) had 

received a written contract or were waiting to receive one. 5 reported not receiving a contract 

at all. There were some issues reported with the length of time it takes to receive a contract, 

with 43% only receiving a contract after they started teaching and some reporting it took a 

whole semester for them to be contracted (and hence paid). The delay in issuing contracts 

points to inefficiencies in HR administration at School and Departmental level: 

 

“I didn't get contract or paid for the first semester 2015/2016” 

 

“ The fact that I have been waiting since February to get my contract in 

order to get paid does not make me very happy.” 

 

The majority of contracts were held with the University (41), but 9 were held with UniTemps, 

and 3 were unsure. All schools (except the Law School, although note there was a low 

number of respondents) appear to use UniTemps. Some respondents were openly critical of 

UniTemps: 

 

“It all needs to be way more consistent: the Unitemps system needs to be 

abolished. ALL guest-lecturers AS WELL AS teaching assistants need to 

be on a UNIVERSITY CONTRACT, not a UNITEMPS CONTRACT. 

Different systems create unfairness, and, in result, dissatsfaction.” 

 

Role  Frequency Valid Percent 

Teaching Assistant 35 53.8 

Guest lecturer 7 10.8 

Module leader 3 4.6 

Other (please specify): 20 30.8 

Total 65 100.0 



In most of these contracts (37; 70%), the teaching hours are specified, however, in about a 

third of the contracts (17, 33%), teaching duties are not specified. 

 

Pay 
The Visiting Lecturer policy notes that for normal teaching on undergraduate and 

postgraduate programmes, grade 6 is the minimum pay grade. Respondents were presented 

with a copy of the hourly pay rate scale for Grade 6 and asked whether they are paid on this 

grade. Only 38% (24) indicated they were. 10 respondents said they didn’t know their hourly 

rate of pay. 

 

Those respondents who indicated they were not on Grade 6 were shown the pay scale for 

Grade 5 (which the VL policy notes may be appropriate for certain teaching activities, but 

should only be determined after a formal matching process). 18% (7) said they were on 

Grade 5, but the majority either indicated they were not (44%) or were unsure (38%). 

 

 

  

These findings indicate that only half of all hourly paid teachers are on a University 

recognised pay grade. The remainder are either unsure or indicated they received another 

hourly pay rate.  Although more detailed data on these pay rates are not available, it was 

noted that those on UniTemps contracts had the lowest rate of pay at £12.58 (2 

respondents). Further investigation is needed to ascertain whether there are significant 

numbers of hourly-paid research students who are not being paid on the recommended 

scale for University contracted teaching, or whether there is a lack of clarity about pay rates. 

Either way, the findings suggest more needs to be done to explain rates of pay to teachers 

before they start teaching: 

 

“Pay is not clarified at outset” 
 

“I have been promised £100 for planning and delivering a one-off lecture 

for a module, and have just discovered that one of my colleagues was 

asked to do the same thing last year in the same department but was only 

paid £50 per lecture.” 
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Teaching Hours and Duties 
 

Half of the students (28) spend less than 4 hours per week on paid teaching. However, 

nearly a quarter (13; 23%) spend 8 hours or more. Time spent in class is significantly lower: 

Over a half (51%) spent less than 2 hours in class.  

 

Time spent on teaching (all tasks) per week 

 Frequency Percent 

Under 1 hour 7 13% 

1-2 hours 10 18% 

2-3 hours 7 13% 

3-4 hours 4 7% 

5-6 hours 10 18% 

6-7 hours 2 4% 

7-8 hours 3 5% 

Over 8 hours 13 23% 

Total 56 100% 

 

As with those teaching on a studentship, teaching preparation, delivery, assessment and 

answering student email queries make up the majority of respondents’ duties, with more 

involved in teaching seminars, tutorials or labs then delivering lectures.   

 
Some respondents stated their contracts do not specify all of the duties they actually 

perform: 

 

“The contract is not specific in its wording. The title is “Visiting 

Demonstrator”. I plan and lead weekly tutorials, though no mention of 

those specific duties in the contract.” 

 

Answer   
 

Frequency % 

Leading a module   
 

7 12% 

Planning lectures   
 

16 28% 

Delivering lectures   
 

20 35% 

Planning seminars/tutorials/labs   
 

33 58% 

Leading seminars/tutorials/labs   
 

39 68% 

Course-relation administration (e.g. 
taking registers) 

  
 

29 51% 

Pastoral responsibilities   
 

10 18% 

Holding office hours   
 

21 37% 

Replying to student emails   
 

38 67% 

Marking/assessment   
 

44 77% 

Assessment feedback sessions   
 

22 39% 

Other (please specify):   
 

4 7% 



“The hours doesn't quite fit, since I have prepared, taught and marked 

several lectures of different courses/modules. The rate of pay 

(aofrmentioned) included 5 hours per lecture, but doesn't cover 

preparation, preparation of marking guidelines and essay /exam 

questions, student queries, or much marking time. There has been no 

guidance offered or given on these duties.” 

 

Views on the Hourly-Paid Teaching Experience 
Respondents were asked a number of questions about their views on their teaching 

contracts and pay. For all four questions, respondents had slightly negative assessments 

(with the mean being larger than the neutral point = 3). An almost equal amount of people 

somewhat agreed (27%) that their rate of pay was adequate, as those who strongly 

disagreed (25%). The questions about time allocation received the strongest negative 

assessments.  

 

Question Strongly 

agree  

(1) 

Some 

what 

agree 

 (2) 

Neither 

agree 

nor 

disagre

e (3) 

Some 

what 

disagre

e (4) 

Strongly 

disagre

e (5) 

Mean 

The pay is adequate for all of my 

teaching duties 

16.4% 27.3% 12.7% 18.2% 25.5% 3.09 

The contract allocates adequate 

time for class preparation 

7.4% 18.5% 22.2% 25.9% 25.9% 3.44 

The contract allocates adequate 

time for marking 

5.6% 20.4% 25.9% 20.3% 27.8% 3.44 

The contract allocates adequate 

time for liaising with students 

3.7% 13.0% 33.3% 22.2% 27.8% 3.57 

 

Over 50% of respondents somewhat disagreed or strongly disagreed that the contract 

allocates adequate time for preparation. A number of respondents commented that they 

spend much longer on teaching preparation than the time provided for by their contract: 

 

“For lecturing or lab support work, the contract only allows for contact time, 

not time is allocated for planning or outside support.” 

“I was not paid for any preparation time for teaching that I undertook, apart 

from on the module that I led. This meant that for a large part of my 

teaching, I was spending hours preparing for lectures and seminars, but 

only being paid for the 2 or 3 hours of face-to-face contact I had with 

students. I estimate that my actual hourly rate of pay would have been well 

below minimum wage, given the number of hours of preparation required. 

For an intense 3 hour lecture, I spent at least 20 hours preparing the 

lecture.” 

 



My teaching preparation time is not being considered in my contract. I am 

solely being paid for the time I spend in class. 

 

Similarly, the majority were either not sure, or strongly disagreed that their contract allocates 

adequate time for marking. 

 

The questions did not ask about what multiplier hourly-paid teachers receive for their 

teaching as preliminary consultations with research students indicated widespread confusion 

about what multipliers mean.  This is another avenue that needs further investigation. The 

Visiting Lecturer policy states hourly-paid teachers should be paid on a multipler of 2.5 to 

cover the time spent on preparation and marking, but it is not known whether research 

students are receiving this. The above results for the time allocation question and the 

number of written responses stating they were not being adequately paid for out-of-class 

time suggest many are not, or if they are, that the multiplier doesn’t reflect the amount of 

work they do.    

 

Views of teaching were not wholly negative. Some respondents acknowledged the 

importance of gaining teaching experience, but noted that such opportunities may not be 

equally available to all: 

 

“It is wonderful to have an opportunity to teach, and vital for an academic 

career. As a part-time student, I have had to fight for opportunities to 

teach, which has proven time consuming. Being paid is not the most 

important part of teaching.” 

“The teaching experience was good in general and I found it useful” 

 

Concluding Remarks 
 

The Student Union acknowledges the valuable experience that teaching confers on research 

students in a highly competitive academic job market in academia. However, this teaching 

experience should not be to the detriment of students’ PhD studies and student experience. 

These preliminary findings suggest there a number of areas in need of improvement for both 

those doing studentship teaching and hourly-paid teaching, to make sure teaching work 

does not have a negative impact. 

 


